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CHAPTER I. INTRODUCTION^ 
Of the many developments emerging in American education early in the 
twentieth century, one of the most significant, was the addition of voca­
tional education to the high school curriculum. This was accomplished 
through the passage of the National Vocational Education Act (Smith-Hughes 
Act) of 1917 which provided financial incentives for states to establish 
vocational education in agriculture, trade and industrial education, and 
home economics. 
Standards for vocational education in agriculture were outlined in 
Section 10 of The Smith-Hughes Act (Phipps 1972) as follows: 
". . .the controlling purpose of such education shall be to 
fit for useful employment; that such education shall be of 
less than college grade and be designed to meet the needs 
of persons over fourteen years of age who have entered or 
who are planning to enter upon work of the farm or the farm 
home; that the state or local community, or both, shall 
provide the necessary plant and equipment, . .; that such 
schools shall provide for directed or supervised practice 
in agriculture, either on a farm provided for by the school 
or other farms, for at least six months per year;. . . •" 
Leising (1976) summarized the significance of this portion of the 1917 
legislation by stating: 
"Legislation for vocational education and its accompanying 
purposes has had far-reaching effects upon agricultural 
education. However, the provisions in the Act that provided 
for instructional and supervisory power outside the four 
walls of the school was one of the most unique contributions 
of the Act. The idea of a shift of emphasis from organized 
classroom courses to a more natural learning environment for 
the learner was indeed strange at that time to educators who 
were oriented to the thinking of general education." 
^The research procedures for this study were reviewed and approved by 
the Iowa State University Human Subjects Committee. 
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Binkley (.1976) further emphasized the above concept and indicated a 
need for extended contracts for vocational agriculture instructors when he 
stated, 
''Since the enactment of the basic vocational education of 
1917, the local program of vocational agriculture has 
required the services of a teacher for 12 months, primarily 
because of the instruction and supervision which the teacher 
provides to high school students, young farmers and adults 
in agriculture beyond the four walls of the classroom and 
after regular school hours. Year-round supervision is a 
necessity, especially during the summer months when farming 
operations and agricultural businesses are at their peak." 
Cole, (1977), Key (1977) and Luft (1976) recognized the need for 
extended contracts and emphasized the role of vocational agriculture summer 
programs in providing instruction during periods when agriculture is at its 
prime. They also concluded that vocational agriculture summer activities 
contribute to the overall effectiveness of vocational education programs in 
agriculture. 
Need for the Study 
Section 10 of the Smith-Hughes Act, with its pragmatic approach to 
vocational education, required directed or supervised experience for voca­
tional agriculture students. This coupled with the seasonal nature of agri­
culture dictated the need for year-around vocational agriculture programs, 
resulting in extended service contracts (12-month employment) for teachers. 
Since passage of the Smith-Hughes Act of 1917, support for vocational 
education in agriculture has been received from federal, state and local 
sources. While legislation has been instrumental in providing funds between 
1917 and 1963 it did little to change the character of vocational agricul­
ture programs. Johnston (1968) commented concerning the impact of the 
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impact of the 1963 legislation on vocational agriculture programs by 
stating; 
"While numerous changes in the basic federal vocational 
education legislation were made through the years following 
the initiation of the program in 1917, few of these dealt 
with the nature of the program itself. The major thrust 
was to obtain increased funding for the support of the 
program. The significant rewrite of this legislation in 
the Vocational Education Act of 1963 did not continue this 
pattern. In regard to programs of agriculture education 
the 1963 act provided amendments to the Smith-Hughes and 
George Harden Acts enlarging their scope to any occupation 
involving knowledge and skills in agriculture subjects, 
whether or not such occupation involves work on the farm 
or of the farm home and such education may be provided 
without directed or supervised practice on a farm," 
It should be noted that the 1963 Act did not eliminate the need or 
requirement for supervised practice, now referred to as supervised occupa^ 
tional experience, in vocational agriculture but stated that the practice 
or experience did not necessarily have to occur on the farm but may also 
be implemented in off-farm agricultural business. 
Legislation since 1963 basically clarified the 1963 Act and continued 
to expand the scope of vocational education programs, In 1968 Congress 
again referred to instruction in off-farm agricultural occupations and 
through the provisions as outlined in Part G of the Vocational Education 
Amendments of 1968 emphasized the need for planned and supervised experience 
for students, 
Davidson (1974), Turner (1974) and McClay (1976) stated that planning 
of summer activities to meet student needs was important in conducting suc­
cessful vocational agriculture programs. They concluded that the success­
ful vocational agriculture instructor plans and schedules his summer 
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program to provide a meaningful educational experience for students and 
adults based on local community needs. 
The concern for summer programs in vocational agriculture has become a 
continuous plague for vocational educators and administrators. Krebs (1959) 
showed concern for the summer program by stating: 
"The summer employment of teachers of vocational agriculture is 
one of the most vulnerable parts of the educational program. 
It is especially important, therefore, that we make certain 
that what we do in the summer is of sufficient value to the 
public to make the public willing to fight actively to keep it." 
Blezek (1977) again voiced concern and said; 
"Extended summer contracts for vocational agriculture instructors 
have traditionally been a part of the regular vocational 
agriculture program. However, with increasing emphasis being 
placed upon budget restrictions in the local community and a 
lack of visible productive activities by the vocational 
agriculture instructor in some communities, more and more 
school administrations are beginning to reconsider these 
contracts." 
Ford (1970) stated that Iowa vocational agriculture instructors are 
hired on a 12-month contract in accordance with the state plan for voca­
tional education. He also indicated that vocational agriculture instructors 
provide individualized on-the-farm instruction related to real farm prob­
lems; serving the educational needs of students and the adult farmers during 
crucial periods of livestock and crop production. 
Statement of the Problem 
Vocational agriculture instructors hired on a 12-month or extended 
contract basis spend 25 percent of their contract time during the summer 
months. It is, therefore, a concern of teachers and administrators, as to 
the use of teacher time during the summer months and its effect on and value 
to the vocational agriculture program and community. 
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It is apparent that teachers of vocational agriculture need to structure 
and schedule their summer contract time in a concise and effective manner. 
It is also important that agricultural education departments across the na­
tion assume a leadership role in training teachers to plan a productive and 
effective slate of summer activities beneficial to vocational agriculture 
students and the community. 
While administrators have questioned the value and effectiveness of 
the summer or extended contract they have given little direction to voca­
tional agriculture instructors, allowing them to freely organize and use 
their time during the summer months. The problem, then, with which this 
study was concerned was; How important are selected summer program activi­
ties as perceived by vocational agriculture teachers and their administra­
tors? 
Purpose of the Study 
The purpose of this study was to determine the attitudes of teachers 
and administrators toward selected activities in a vocational agriculture 
summer program. More specifically, the study was designed to accomplish 
the following objectives; 
1. To determine the importance of selected summer program activities 
as perceived by superintendents and vocational agriculture 
teacher* Iowa. 
2. To determine if differences existed between vocational agriculture 
teachers and superintendents in their perceptions of the importance 
of selected summer program activities. 
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3. To identify those elements of summer program activities that 
vocational agriculture teachers and superintendents consider to 
he the most valuable. 
4. To determine the number of days which the vocational agriculture 
teacher should spend during the summer on groups of activities. 
5. To determine the relationship between selected factors and the 
importance assigned to vocational agriculture summer program 
activities. 
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CHAPTER II. REVIEW OF LITERATURE 
Agriculture is a year-around occupation for millions of individuals 
engaged in producing and marketing its products. In parallel, vocational 
agriculture education programs were designed and established as year-around, 
continuous programs, training individuals for agriculture employment. 
Following this pattern, teachers of vocational agriculture were hired on a 
12-month or extended contract basis. 
The review of literature for this dissertation begins with the passage 
of the National Vocational Education Act (Smith-Hughes Act) of 1917. As 
previously cited. Section 10 of the Act outlined the standards for education 
in agriculture at the time. Ford (1970), in a study concerning summer pro­
grams in Iowa commented concerning the Smith-Hughes Act; 
"The passage of the Smith-Hughes Act in 1917, created a 
vocational education program for agriculture, which was 
unique compared to other education program of that time. . . . 
The Act provided for year-around employment of the 
vocational agriculture instructor to provide individualized 
on-the-farm instruction related to real farm problems." 
Ford (1970) continued to summarize and interpret the Act emphasizing 
the role of experience in vocational agriculture programs when he stated: 
"The business of agriculture by nature is dependent on a continuous year-
around program if it is to be truly vocational. ..." 
Shoemaker (1978) in a philosophy statement for vocational education 
indicated that vocational education is a significant part of our educational 
system; it is essential and unique in preparing people for employment; it 
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is in tune with the nature and patterns of employment; and it is compatible 
with educational theory and principles of learning. He also indicated that 
the applied aspect of vocational education was its most unique feature and 
essential for its success. He concluded his statement concerning the 
uniqueness of vocational education disciplines by stating, ". . .it can be 
identified as a program in which we combine the skills and technical content 
of various disciplines with the practical requirements of the world of work." 
Phipps (1972) supported Ford's observations and applied Shoemaker's 
philosophy for vocational education by stating, 
''A teacher of vocational agriculture is often employed for 
12 months because of the need for instruction the year 
around. . . .The summer program is an important phase of a 
program in agriculture education, especially for vocational 
education in agriculture. It offers many opportunities for 
an instructor to do an effective job of supervision and 
teaching on the job." 
Leising (1976) further expounded upon the Smith-Hughes Act when he said: 
"Since passage of the Smith-Hughes Act, supervised 
experience has been an integral part of the teaching-
learning process in vocational education in agriculture. 
. . .provisions of this Act called for directed or 
supervised practice in agriculture on a farm provided 
by the school or on some other farm for at least six 
months per year." 
Vocational legislation following the 1917 Act did little to change the 
nature of vocational agriculture until the passage of the Vocational 
Education Act of 1963. The main thrust of the 1963 Act as stated in Section 
1, the declaration of pupose, was, . .to assist them (states) to maintain, 
extend, and improve existing programs of vocational education." The Act 
further stated in Section 10, Part G, ". . .any amount allotted (or 
apportioned) under . . .agriculture may be used for vocational education 
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in any occupation involving knowledge and skills in agriculture subjects, 
whether or not such occupations involves work of the farm or of the farm 
home, and such education may be provided without directed or supervised 
practice on a farm." 
Stevens summarized the 1963 vocational legislation and commented 
concerning the supervised experience portion of the program by stating, 
"Nearly all of the existing local high school programs in 
agriculture education are organized chiefly or entirely 
for instruction in agricultural production (farming and 
ranching) and in closely related services. The increased 
Federal appropriations will stimulate improvements in the 
quality of instruction and aid introduction of education 
for prospective and present farm owner-operators, technicians, 
and skilled and semi-skilled workers in schools that have 
not had it. Directed or supervised practice, proven over 
the years to be essential, may be modified and extended, but 
surely is to be continued" (Stevens, 1967). 
The need for extended contracts for vocational agriculture and other 
instructors was supported by Thompson as cited by Binkley (1976): 
"It is perhaps high time that we acknowledge the proven 
model created and put to practice by vocational agriculture 
teachers where an extended school year is used to better 
understand and know the individual student, his family, 
and his home environment. The willingness of a professional 
to deal with all of the problems that come to bear on the 
life of the young person seems to me to be critical. It 
is not enough to prevail in the classroom in a sterile 
unrealistic environment and hope that accidentally or 
coincidentally what is being taught will have some bearing 
on the life of the individual student. The vocational 
agriculture teachers in Wisconsin have been willing to 
put theories into practice and to truly apply classroom 
activity to the resolution of real life problems. I am 
waiting for the day when the good example set by 
vocational agriculture teachers will be seriously 
considered by school boards as an exportable model to be 
used with all professional educators. This is the type 
of commitment and follow-through which will truly evidence 
productivity wherein the public will be assured that 
through their experience the young person's education is 
relative and useful." 
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Cole (1977) referred to extended contracts and the importance of 
summer activities in vocational agriculture programs stating that: 
"Summer activities, their function and role in local 
vocational agriculture programs have been an area of 
contention and dispute by many educators associated with 
the program. In the past, this phase of the program has 
been considered by agricultural educators as vital to the 
success of the total program for it is during this time 
of the year that agriculture is in its prime." 
Legislative action in 1968, again emphasized the need for training and 
supervision of vocational students outside the four walls of the classroom. 
Passage of the Vocational Education Amendment of 1968 (P.L. 90 576) created 
new experience programs for vocational agriculture students. The Act re­
ferred to and defined "cooperative vocational education" in Part G as cited 
by Lamar (1971) and Leising (1976); 
"A program of vocational education for persons who through 
a cooperative arrangement between the school and employers, 
receive instruction, including required academic courses 
and related vocational instruction by alternation of study 
in school with a job in any occupational field, but these 
two experiences must be planned and supervised by the school 
employers so that each contributes to the student's education 
and to his employability." 
The interpretation of the 1917 legislation for vocational agriculture 
education demanded that teachers of vocational agriculture be hired in full-
time, 12-month, year-around positions. Educators and administrators imple­
mented and supported the 12-month employment of agriculture teachers 
through their acceptance of the supervised occupational experience programs, 
evolving from the 1917 legislation, as an integral part of vocational agri­
culture programs. Legislators have continued their support through the in­
clusion of the supervised experience requirements in subsequent legislative 
actions. 
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The literature revealed that administrators and teachers are responsible 
for the nature and content of vocational agriculture programs. Ford (1970) 
indicated that teachers were closest to all phases of the vocational agri­
culture program citing several studies on the attitudes and opinions of 
teachers and administrators. Leising (1976) substantiated the role of 
administrators in planning and conducting programs in vocational agriculture 
by stating, "It is obvious . . .that school administrator groups (superin­
tendents, principals, and school board members) have been regarded as the 
people largely resonsible for program quality and direction." 
A search of the literature regarding teacher and administrator opinion 
of 12-month employment and content of vocational agriculture summer programs 
produced several related studies. Among these were studies by Koene (1963), 
Ford (1970), Lantis (1975), and Robinson (1976) relating the summer program 
activities to the total vocational agriculture program. Studies by 
Guiler (1959), Bradley (1960), Dillon (1976a), Hasliek and Langdon (1976), 
and Leske and Peterson (1976) examined the use of time by the vocational 
agriculture instructor during the year and extended contract period. 
Studies by Combs and Todd (1974), Cole (1977) and Kimmons and Shinn (1977) 
surveyed the content of vocational agriculture programs. In the main, the 
studies concluded that summer program activities are an important integral 
part of the total vocational agriculture program emphasizing the vocational 
aspect of the agriculture curriculum. 
A review of state plans and policies regarding the extended employment 
of vocational agriculture teachers revealed the following typical state­
ments and recommendations. 
1 % 
"The nature of the vocational agriculture program 
makes it necessary that teachers be employed on a twelve 
month basis, starting July 1" (Oklahoma State Board of 
Vocational and Technical Education, 1976). 
"The vocational agriculture/agribusiness instructor's 
contract with the local board of education is for 12 months 
of employment, to provide an adequate amount of time for 
supervising the occupational experience program and other 
activities pertinent thereto during the summer" (Nebraska 
Department of Education, 1976). 
"Agriculture is a year-around business. Vocational 
agriculture students conduct supervised agricultural and 
work experience projects on a calendar year basis as a 
required part of the course of study ... it has been 
found that 230 teacher work days is a minimum to carry 
on a quality education program" (Pennsylvania Department 
of Education, 1978). 
"The most comprehensive agriculture education programs 
are those in which the term of employment for instructional 
personnel is on a full-time (12 month) basis. . . time is 
provided in the schedule for conferences, planning, and 
supervision of occupational experience programs. 
Coordination of programs for out-of-school youth and adults 
is conducted after the normal school day and during the 
summer months. Supervising youth club activities and 
occupational experience programs are included in each 
teacher's summer program of activities" (North Carolina 
Department of Public Instruction, circa 1976). 
"The instructor is to provide coordinated instruction 
related to students' individually planned experience 
programs. This includes on-farm and(or) on-job 
visitations and evaluations of their progress. It is 
recommended that vocational agriculture teachers in 
secondary schools should be employed for 12 months. . ." 
(Iowa Department of Public Instruction, 1978b). 
A review of memorandums, directives, and policy statements concerning 
the summer employment or extended service of vocational agriculture teachers 
revealed the following statements: 
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"The responsibility of the teacher of agriculture to 
students enrolled in vocational agriculture classes and to 
adults in organized classes does not cease when school is 
out in the spring, but continues on through the summer" 
(North Carolina Department of Public Instruction, 1976). 
"The most valuable on-farm instruction is carried on 
during the summer months. The administrator is responsible 
for the supervision of the teacher in summer as well as 
during the school year and is responsible for seeing that 
the program of work is developed, approved, and carried 
through. . ." (New York State Education Department, 1978). 
"A summer instructional program is required in all 
programs. The minimum length of time is six weeks. 
However, . . .the high percentage of contracts are for 48 
or 50 weeks of work" (Minnesota State Department of 
Education, 1977). 
". . .the teacher must provide instruction and 
supervision the year around in order for a student to 
receive the essential knowledge and participating 
experiences needed for entry level employment. Students 
need to get a complete cycle of work experiences in the 
particular instructional program with which they are 
involved. Due to the seasonal nature of agriculture, it 
is recognized that many of the experiences and opportunities 
for decision making in the areas of crop and livestock 
production and farm machinery operation can best be 
provided during the summer months" (Ohio Department of 
Education, 1974). 
"Unique is perhaps the best word to describe 
vocational agriculture/agribusiness in the secondary 
schools of this country. Unique for multiple reasons: 
among those being the continuous year-round instructional 
program. This made possible by a twelve-month contract 
for the instrctor of vocational agriculture/agribusiness 
programs. . ." (Wisconsin State Advisory Committee of 
Agriculture Education, 1978). 
Summarizing the state plans and directives concerning summer programs, 
it was concluded that those responsible for vocational educational programs 
support and encourage teachers to conduct viable summer programs. It was 
apparent that state personnel interpret the current legislation as requir­
ing supervised experience in vocational agriculture programs and. 
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therefore, 12-month employment for vocational agriculture instructors. 
It was also noted that state supervisors feel that the summer program is 
vital to the success of the total vocational agriculture program and that 
the applied aspect of the program is a necessity. 
Teachers, agricultural educators and vocational agriculture 
administrators had much to say concerning the summer program of activities. 
In the main, most felt that summer programs have traditionally been one 
of the most important segments of the total vocational agriculture program. 
Gregg (1974) points this out by stating: "Provisions were made for summer 
supervision under the Smith-Hughes legislation and currently summer super­
vision is included as a . . . standard for agriculture in. . . (many) 
state plans for vocational education." Additional support concrning the 
summer program and supervised occupational experience as an important part 
of summer program activities was given by Luft (1976) when he said: 
"The summer has been and will continue to be vital to the 
total preparation of students and in meeting the objectives 
of vocational agriculture. A rationale to support the need 
for a summer program. . . is the seasonal nature of the 
agriculture industry. All students. . . should have a 
supervised occupational experience program. . . time must be 
allowed. . . to supervise students in. . . activities related 
to supervised occupational experience programs." 
Haynie (1976) commented concerning the effect of not having a summer 
program of activities in vocational agriculture education and said loss 
of the summer program would "in effect, destroy the doing part of voca­
tional education in agriculture." He further stated that vocational 
agriculture would lose its vocational orientation and "would become just 
another academic course in the public schools." He continued his defense 
of summer programs by saying: 
1.5 
"If that should happen, do you realize the impact that it 
would have on all components of vocational education in 
agriculture? The supervised experience program would be 
completely destroyed; the FFA would lose its effectiveness. . . . 
Congress in passing the Smith-Hughes Act never intended 
for vocational education in agriculture to become watered 
down to an academic course. Congress realized that the 
interest of the agriculture community could be served best 
by having viable summer programs and activities for day 
school students and young adult patrons." 
How does the teacher fit in the summer program? What are his duties 
and responsibilities? Hendren (1976) stated that: 
"A full-time teacher of vocational agriculture has the 
responsibility to plan and carry out a worthwhile summer 
program of activities. This includes working with students 
enrolled in agriculture, young and adult farmers, as well 
as other school and community activities." 
Hendren (1976) continued to discuss the summer program and identified 
eight general categories of activity in which vocational agriculture 
teachers could be involved. They were: 1) classroom-shop-land laboratory 
instruction, 2) supervised occupational experience programs, 3) FFA-
leadership, 4) young and adult farmer programs, 5) community service, 
6) departmental work, 7) agricultural agencies and organizations, and 
8) professional improvement. 
In addition to defending the summer program as an integral part of 
the total vocational agriculture curriculum, Luft (1976) also identified 
four general categories of summer program activity. He suggested that 
teachers are involved in teaching and supervision, FFA leadership, profes­
sional development, and departmental improvement and maintenance activities. 
He also indicated that the seasonal nature of the agricultural industry 
was rationale enough for support of summer programs in vocational 
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agriculture. Luft (1976) also considered supervision of students 
individual occupational experience programs during the summer months as 
the most important phase of program activity, devoting at least 60 per­
cent of the teachers' time to individualized instructions, student super-
Vision and related activities. 
Luft (1976) concluded his defense of summer programs in vocational 
agriculture and reprimanded the agriculture education community for 
jeopardizing a vital portion of a viable program by saying: 
•'Once we are able to convince the people within our own 
ranks that they are hired to teach in an industry for 
all seasons, and that vocational agriculture teachers do 
spend their time supervising and teaching during the 
summer months, we will lessen the accountability problem 
concerning summer employment. Subsequently, we will have 
less need to justify our summer programs." 
Blezek (1976) in an article concerning vocational agriculture summer 
programs and the teachers extended contract reported: 
"Extended summer contracts for Vocational Agriculture 
Instructors continue to be a very important part of the 
overall vocational agriculture program. At the same time, 
extended contracts for some vocational agriculture 
instructors and not for others brings up a critical 
question in the minds of some school administrators, school 
boards and other community representatives. It seems that 
vocational agriculture instructors are either doing an 
exceptional or an inadequate job of keeping their communities 
informed about their activities during the summer months. 
In regard to extended contracts, active vocational 
agriculture instructors are seldom questioned about their 
summer programs. They are busy people, they are busy 
building the program, building their department's image 
and initiating a program to let others know about their 
efforts." 
Blezek (1976) concluded by saying: 
"Extended summer contracts for vocational agriculture 
instructors have traditionally been a part of the regular 
,1 7 
vocational agriculture program. However, with increasing 
emphasis being placed upon budget restrictions in the local 
community and a lack of visible productive activities by the 
vocational agriculture instructor in some communities, more 
and more school administrators are beginning to reconsider 
these contracts. 
It seems evident that the ultimate decision with regard 
to summer programs lies with the vocational agriculture 
instructor." 
McMillion (1974) commented concerning the 12-month contract of 
vocational agriculture teachers. McMillion, while not advocating less 
than 12-month employment in vocational agriculture teaching, said we must 
face the problem of economic accountability and not insist without thought 
or question that all vocational agriculture teachers be employed 12 months 
a year. He also felt that compromising the universal 12-month contract 
for vocational agriculture teachers would create difficulties in maintain­
ing 12-month contracts for 85-90 percent of vocational agriculture teachers. 
McMillion also stated: 
"The 12-month contract for all vocational agriculture 
teachers after enduring throughout the history of federally 
supported vocational agriculture, has been weakened recently. 
The term 'extended contract' has become part of the 
vocabulary of supervisors in several states. . . only after 
the beginning of the 'age of accountability' did the 11- and 
12-month contract start experiencing inroads, but those 
inroads were not entirely the result of the search for 
accountability. The variety of agricultural programs, some 
of which have a greater requirement for 12-month teachers 
than others, was what permitted the leak in the dike of 
universal 12-month contracts. The increased number of teachers 
in each department was also a contributor. The production 
agriculture programs did and can endure as 11- and 12-month 
programs and so can most of the other agricultural programs." 
Dougan (1974) in an article "Accountability—A Must for Quality 
Summer Programs" stated that: 
18 
"The instructional program which occurs during the summer 
months in vocational agriculture is an area in which we 
receive a majority of the questions directed to us on 
accountability." 
Cole (1977) reported that vocational educators should not fear 
accountability and that accountability can support the vocational teacher 
if his job description were identified in order to put perimeters on his 
accountability. Cole (1977) cited Schaefer (1973) who stated that voca­
tional educators, by profession, are inherently accountable. Accounta­
bility is inbred in the kinds of things that vocational educators teach. 
Cole (.1977) also reported, performance-based vocational education is being 
implemented more and more in vocational education programs and cited West 
(.1976) indicating that such an approach to education not only facilitates 
accountability but also results in more effective program planning and 
personalization of vocational education programs. He concluded by saying 
that the identification of critical work activities and a job description 
were essential in holding one accountable. 
Cole (1977) concluded that "agriculture teachers should have nothing 
to fear from accountability and, in fact, use it to support their program 
activities." He further concluded that supervision of students, with farm 
or work experience programs during the summer months is important to main­
taining program quality. 
Titsworth (1976) in an Oklahoma study of salaries and working 
conditions in the United States found that employment contracts for teach­
ers of vocational agriculture varied from 9 to 12 months per year with 
over 75 percent of the departments operating the year-around. He further 
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stated that there is strong support for vocational agriculture programs 
nationwide and that the stronger programs operate on a 12-month basis. 
Lantis (1975) in a study of summer programs in Montana surveyed 
teachers and school administrators. He found that 60 percent of the 
Montana teachers were hired for at least 11 months with over two-thirds 
of the teachers being paid a regular teaching salary for summer employ­
ment, He also reported that over three-fourths of the teachers indicated 
having no set summer schedule of activities and that teachers spent 
approximately 35 percent of their time supervising student experience 
programs. He concluded that longer summer employment contributed to the 
overall program by: a) more student visitations, b) more awards received 
by FFA members, and c) more teacher time supervising student occupational 
experience projects. He also reported an average of 3.1 teacher reports 
to administrators per summer with an average of 2,2 planning meetings each 
summer. 
Robinson (1976) in a Washington study of extended contracts and FFA 
summer programs, surveyed 205 teachers. He found that 68 percent of the 
teachers had their extended contracts computed as an extension of their 
academic year contract; supervision ranked highest in percentage of time 
as an extended contract activity; as the extended contract period was 
lengthened the amount of supervision activity increased; FFA activities 
ranked fourth in use of extended contract time; curriculum activities con­
sumed 17.5 percent of the teachers extended contract time; and teachers 
worked evenings and weekends during the academic year equal to or exceed­
ing the extended contract period. He concluded that the summer program 
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of activities added to the total vocational agriculture program and that 
"as extended contract periods increased, teachers participated to a greater 
extent in each of the activities surveyed." 
Kimmons and Shinn (1977), in a study involving administrators in 
Missouri and South Dakota, surveyed opinions concerning programs in 
agriculture/agribusiness. They reported a strong need for more emphasis 
upon classroom teaching, supervised occupational experience, cooperative 
work experience, and agriculture mechanics with less emphasis upon FFA 
and adult farmer work. When evaluating the attitudes and opinions of 
administrators toward the summer program in vocational agriculture, they 
found that administrators viewed the summer program in the following 
manner when asked these questions. 
1. "Does the summer program of teachers of Vocational Agriculture-
Agribusiness justify a 12-month contract?" A majority of the administra­
tors surveyed were opposed to the 12-month employment for vocational 
agriculture teachers and said that their teachers were not performing duties 
sufficient to justify a 12-month contract. They also reported that 14 
percent of the administrators did not respond to the question, indicating 
they were not familiar with the teachers summer responsibilities. 
2. "What portion of the teachers' time during the summer should be 
spent supervising experience programs of students?" Approximately 60 per­
cent of the administrators believed that the vocational agriculture 
instructor should spend from 40 to 79 percent of the summer time on SOE 
activities. Some of the administrators indicated that 80 percent or more 
of the summer time should be spent on SOE programs. 
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They then concluded: 
"Supervised occupational experience has played an important 
role in the vocational agriculture/agribusiness programs. 
To provide sufficient aid for on-the-site supervision, a 
well-planned and systematic program of instruction by teachers 
of vocational agriculture seems necessary. Administrators are 
in a key position to encourage or inhibit SOE visits" 
(Kimmons and Shinn 1977). 
3. "How often should the administrator be informed of activities 
during the academic year?" 
4. "How often should the administrator be informed of activities 
during the summer months?" The majority of administrators indicated a 
schedule of activities submitted monthly during the academic year is 
sufficient for them to be informed. As to summer activities, the major­
ity of the administrators indicated a desire to be informed monthly with 
a few indicating a weekly schedule of activities. At the same time, 9 
percent reported that no schedule was needed. They also concluded that 
"A good administrator must be an informed administrator so he should know 
the functions within his school during the summer as well as during the 
academic year." 
Kimmons and Shinn (1977) also asked administrators to respond to 
other summer activities of the vocational agriculture teacher. They found 
that administrators place a high degree of importance on "nonstudent 
contact activities" (I.e., reorganizing of course content, shop and class­
room facilities) followed by "FFA leadership" and "the contacting of 
prospective students" activities. They also reported that the administra­
tors differed significantly as to the degree of participation of teachers 
in local, district and state educational activities. 
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They concluded: 
"There has always been considerable discussion as to what 
should be included in a summer program. It would seem 
reasonable to believe that most working days of the teachers 
during the summer months should be spent on supervising 
occupational experience programs. Regardless of how 
important some believe this phase of vocational agriculture-
agribusiness to be, there is evidence which seems to indicate 
that a majority of the teachers' time is spent on other 
duties. " 
A resolution passed at the Central States Seminar in Agriculture-
Agribusiness Education in February, 1978, provides a conclusion for this 
review of literature and indicates the emphasis of summer program activi­
ties. The resolution is quoted as follows. 
"WHEREAS, Teacher educators, state supervisors and vocational 
agriculture teachers at the 1978 Central States Seminar in 
Agriculture/Agribusiness Education have examined supervised 
occupational experience programs and have concluded the need 
for strengthening such programs by insuring that all vocational 
agriculture students receive this experience under the direct 
supervision of the local teacher of agriculture/agribusiness 
education; and 
WHEREAS, a planned and sequential supervised occupational 
experience program contributes to the career development of 
young people throughout their study of agriculture/agribusiness 
education; and 
WHEREAS, to maximize student learnings through supervised 
occupational experience programs, year-round supervision must 
be provided. 
THEREFORE, BE IT RESOLVED that teacher educators, state 
supervisors and vocational agriculture teachers commit 
themselves to the common goal of an individually planned 
supervised occupational experience program for each student 
enrolled in vocational agriculture, and that such a program 
be closely supervised by the teacher and provide for 
continuous student growth; and 
BE IT FURTHER RESOLVED that vocational administrators be asked 
to provide the necessary support for the organization and 
supervision of the occupational experience programs in 
agriculture/agribusiness education." 
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CHAPTER III. METHOD AND PROCEDURES 
The purpose of this study was to determine the attitudes of teachers 
and superintendents toward activities that contribute to a successful 
vocational agriculture summer program. The method and procedures chapter 
has been divided into five sections as follows: 
1. Design 
2. Population and sample 
3. Instrument construction 
4. Data collection 
5. Data analysis 
Design 
The design of this study was causal-comparative. Borg (1963) 
described the causal-comparative design by stating: "... causal-
comparative design is often used to determine differences between defined 
groups or selected variables." 
This study involved the identification of two subgroups associated 
with the vocational agriculture programs in Iowa. Attitudes of these 
randomly selected subgroups were surveyed through the use of a mailed 
questionnaire. 
Population and Sample 
The population for this study was the teachers of vocational 
agriculture and the superintendents administering the programs of 
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vocational agriculture in the Iowa high schools during the 1977-78 
academic year. The population was limited to teachers and superintendents 
where the teacher had one or more full years teaching experience. 
A random sample of 100 departments was selected from the 1977-78 
Directory of Iowa Vocational Agriculture Departments published by the 
Iowa Department of Public Instruction. Departments with first year 
teachers were eliminated from the list, using the 1977 list of First Year 
Vocational Agriculture Teachers published by the Department of Agriculture 
Education, Iowa State University. In multiple teacher departments one 
teacher was randomly selected for inclusion in the study. 
Based on these limitations and sampling procedures, 100 vocational 
agriculture teachers and their superintendents constituted the sample for 
this study. 
Instrument Construction 
A mailed survey technique was used to collect data pertinent to the 
study. Part one of the survey contained a listing of summer program activ­
ities as identified in the literature. Part two required respondents to 
allocate the number of on-the-job days available to the vocational agri­
culture teacher during a typical extended contact period into eight summer 
program activity areas. Part three sought demographic information con­
cerning the school, teacher, superintendent, and vocational agriculture 
program. 
The instrument used in the study was developed following these 
sequential steps : 
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1) A list of 86 vocational agriculture summer program activities 
was compiled through a review of related literature, 18 state plans for 
vocational agricultural education and the experience of the researcher. 
2) A preliminary draft of the 86 items was then reviewed by the 
agricultural education staff members and graduate students at Iowa State 
University. At the same time recommendations were solicited identifying 
demographic information felt to be relative to the study and the proposed 
response framework. 
3) Based upon suggestions provided by the agricultural education 
personnel, items were refined, added, eliminated, and clarified so that 
a first draft could be developed for further review. The first draft of 
the instrument then contained 68 items relative to vocational agricul­
ture summer programs classified into eight summer program activity cate­
gories; 21 items collecting demographic data concerning the teacher, 
superintendent, vocational agriculture program, and school; and the 
response framework. 
4) The first draft of the survey was then reviewed and refined into 
a final draft containing 63 summer program activity items, the response 
framework, directions, time allocation for eight categories of activities, 
and demographic sections. 
5) After a second review, copies of the survey were printed as shown 
in Appendix A. 
Activity selection 
The 86 summer program activity items were selected by reviewing 
literature related to the study plus 18 state plans of vocational 
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agriculture and the experience of the researcher. The activity items were 
then recorded onto numbered 3x5 index cards and distributed to a review 
panel which was asked to sort the activities into categories of their own 
choosing. Summer program activity categories and items representing each 
category were then selected following a hand tabulation of the solicited 
response. 
Eight categories of responsibility within which the vocational 
agriculture teacher functions during the summer were identified. These 
eight categories were the basis for part one of the instrument and were 
defined as follows; 
Departmental Administrative Activities-—office and administrative 
type activities considered to be routine in conducting an ongoing program 
in vocational agriculture. This area contained 10 activities as shown in 
Appendix A. 
Instructional Improvement Activities—activities which would tend to 
update and improve the overall instructional programs. This area contained 
four activities as shown in Appendix A. 
Agricultural Organizations and Associations Activities—activities 
that would be associated with the supervision and maintenance of an 
approved occupational experience program. This summer program activity 
area contained 10 activities as shown in Appendix A. 
FFA Activities—those activities that would be necessary to maintain 
an active chapter of the Future Farmers of America, an integral part of 
the vocational agriculture program. This area contained seven summer pro­
gram activities as listed in Appendix A. 
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Resource Improvement Activities—activities associated with the 
maintenance and improvement of equipment and physical facilities used in 
vocational agriculture programs. This area contained nine activities as 
found in Appendix A. 
Teaching Activities—activities that involve either group or 
individual instruction, demonstration or supervision. This summer program 
area contained 10 activities as shown in Appendix A. 
Professional Growth Activities-—activities associated with teacher 
knowledge and skill improvement that could be attended to during the sum­
mer contract period. This area contained six activities as listed in 
Appendix A. 
A reliability analysis for the eight categories and total summer 
program was conducted after the collection of data was completed, A co-
variance matrix and analysis of variance was used for this purpose. The 
calculated reliability coefficients (alpha and standardized alpha) are 
shown in the following list. 
Category 
Departmental Administrative 
Instructional Improvement 
Agriculture Organizations 
and Associations 
Supervised Occupational 
Experience (SOE) 
FFA 
Resource Improvement 
Alpha Standardized Alpha 
.80696 .82671 
.93014 .93084 
.79361 .81696 
.89680 .90401 
.91442 .91688 
.84803 .85547 
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Category Alpha Standardized Item Alpha 
Teaching .78694 .78419 
Professional Growth .83926 .85420 
Total Summer Program .90109 .90597 
Upon completion of the data collection period and during the analysis 
of data an error was discovered on the instrument. An item (Inventory 
and order instructional materials and supplies) was listed twice and 
appeared in both the "Departmental Administrative" and "Resource Improve­
ment" categories. The item was removed from the "Departmental Administra­
tive" category and was not used in the tabulation of data for the activity 
area. The activity item was also removed from the instrument as shown in 
Appendix A. 
The response framework 
The response framework used in the study was "The Certainty Method." 
Using the certainty method respondents were required to make two decisions 
regarding each activity: 1) a directional judgment (agree or disagree) 
and 2) a certainty judgment (from not very certain to very certain) about 
the directional decision. The response framework selected for this study 
was as follows: 
Agree 
1 2 3 4 5 
Disagree 
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The instructions for use of the certainty method of scoring were designed 
for use with attitudinal items and are shown on page one of the instrument 
in Appendix A. 
The certainty method of data collection was selected for the 
following reasons: 1) its unique response format, 
"The certainty method response format requires two 
decisions by the respondent in regard to a given stimulus. 
Thus, it gives the respondent a chance to think about the 
stimulus twice before recording his response. This in 
essence means that the response format of this method 
helps the respondent to record his true feeling in terms 
of how certain he is of the answer given. . (Warren, 
et al., 1969). 
2) its 11 response categories which converted to a 15 point scale: D5=0, 
D4=3, D3=5, D2=6, Dl=7, A/D=8, Al=9, A2=10, A3=ll, A4=13, A5=15, 
"The certainty method makes use of 11 step response 
categories. . . the certainty technique tends to 
increase the sensitivity of the measure since more 
response categories were embodied in its response format" 
(Warren, et al., 1969). 
and 3) its unique scoring procedure. 
"The scoring procedure of the certainty method 
is one of its most promising parts. This comes from 
transforming the scores from a simple one step numerical 
increase (i.e., the 1, 2, 3, 4, 5 of the Likert system) 
to a score expressed in terms of normalized ranks or 
normal deviates. This is essentially a means of giving 
greater weight to the more extreme responses, which may 
be more indicative of the real presence of the variable 
being measured" (Warren, et al., 1969). 
Data Collection 
Copies of the survey instrument and the appropriate cover letter 
(Appendix B) were mailed to 100 randomly selected teachers and their super­
intendents. Respondents were instructed to complete all items on the 
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instrument and return their completed surveys using the postage paid panel 
to the Department of Agricultural Education, Iowa State University. The 
initial mailing netted a 52 percent return from the superintendents and 
a 43 percent return from the teachers. Two weeks after the initial mail­
ing, nonrespondents were contacted using a follow-up letter (Appendix B). 
The follow-up technique increased the returns to 83 percent of the super­
intendents and 76 percent of the teachers, including a 63 percent matched 
pair response. 
Data Analysis 
Upon receipt, each survey instrument was reviewed by the researcher. 
Three instruments containing inconsistent data were declared unusable. 
The demographic data were coded on 80-column code sheets and key punched 
onto 80-column International Business Machine (IBM) cards. The response 
for each summer program activity item was then key punched directly from 
the instrument. Four IBM cards were used for each respondent to facili­
tate handling of data; the coding of data is shown in Appendix C. 
Computer programs used in summarizing and analyzing the data were 
selected from a statistical program package identified as SPSS: Statis­
tical Package for the Social Sciences (Nie, et al. 1975). The descrip­
tive statistics selected for tabulating and reporting the data were the 
mean, standard deviation and percentage. The statistics used for the 
comparison of data were the t-test and correlation. Reliability coef­
ficients were also calculated for the eight summer program categories 
and total summer program using the SPSS covariance matrix and analysis 
of variance programs. 
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CHAPTER IV. PRESENTATION AND DISCUSSION 
OF DATA 
The purpose of this study was to identify the attitudes of vocational 
agriculture teachers and their administrators toward selected vocational 
agriculture summer program activities. A random sample of 100 teachers of 
vocational agriculture and their superintendents was identified from the pop­
ulation and asked to complete a mailed questionnaire. 
The presentation and discussion of data will be presented in six 
sections; 1) Demographic Data, 2) Attitude of Respondents Toward Selected 
Summer Program Activities, 3) Prioritizing Summer Program Activities, 4) 
Days Allocated Among Categories of Activities, 5) Summer Salary Schedules, 
and 6) Correlation of Response with Selected Variables. 
Demographic Data 
Table 1 presents the years of experience in teaching and(or) 
administrating a vocational agriculture program and the number of years in 
the present position for teachers and superintendents. It was observed 
that the mean number of years teaching vocational agriculture was 9.97 with 
46.1 percent of the instructors teaching five years or less and 11.8 per­
cent serving more than 26 years. The superintendents' data reveal an 
average of 12.9 years of experience administering vocational agriculture 
programs with 48.8 percent of the superintendents having less than 10 
years experience and 6.4 percent having 25 or more years experience. Both 
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reapondunt groups had approximately 8.5 years in their present position 
with a mean of 8.57 years for teachers and 8.66 years for superintendents. 
Table 1. Tenure of respondents in vocational agriculture and in present 
position 
Teachers Superintendents 
Present Present 
Years Teaching Position Administering Position 
N Percent N Percent N Percent N Percent 
1-5 35 46.1 48 63.2 19 24.4 32 41.0 
6-10 17 22.3 7 9.2 19 24.4 20 25.7 
11-15 4 5.3 8 10.5 9 11.5 13 16.6 
16-20 7 9.2 3 3.9 14 17.9 10 12.9 
21-25 4 5.3 4 5.3 12 15.4 1 1.2 
26-30 9 11.8 6 7.9 4 5.1 2 2.6 
30 or 
more —  — —  - —  —  —  1 1.3 -
Total 76 100.0 76 100.0 78 100.0 78 100.0 
Mean 9.97 8. 57 12 .91 8. 66 
S tandard 
Deviation 8.93 11. 58 8 .71 6. 22 
Minimum-
Maximum 2-30 1--30 1 -38 1--28 
The educational level of the respondents (vocational agriculture 
instructors and their superintendents) are presented in Table 2. It was 
observed that 17,1 percent of the vocational agriculture instructors had 
received the Master of Science Degree while an additional 22.3 percent had 
completed 30 or more quarter hours beyond the Bachelor of Science Degree. 
'i'i 
It was also observed that 55.3 percent of the teacher respondents had 
completed less than 30 credit hours beyond their Bachelor of Science Degree. 
Table 2. Highest education level of respondents 
Educational Teachers Superintendents 
Level N Percent N Percent 
B,S. 42 55.3 - — 
B.S. +30 or more 
quarter hours 17 22.3 -
M.S. 13 17.1 18 23.7 
M.S, +30 or more 
quarter hours 4 5.3 49 64.5 
Other Advanced 
Degree - 9 11.8 
Total 76 100.0 76 100.0 
Of the superintendents involved in the study, it was observed that all 
possessed a Master of Science Degree or its equivalent with 64.5 percent 
of the superintendents having 30 or more hours beyond the Master of Science 
Degree and 11,8 percent indicating other advanced degrees. 
The data presented in Table 3 reveal that 81.6 percent of the 
vocational agriculture departments were served by only one teacher while 
1.3 percent of the departments were manned by three teachers, leaving 17.1 
percent of the departments being served by two teachers. 
The mean number of classes taught each day by the vocational 
agriculture instructor is reported in Table 4. It was noted that teachers 
conduct a mean of 4.63 vocational agriculture classes and a mean of .40 
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Table 3. Number of teachers employed 
departments 
in the vocational agriculture 
Teachers Per 
Department N Percent 
1 62 81.6 
2 13 17.1 
3 1 1.3 
Total 76 100.0 
Table 4, Classes taught per day by vocational agriculture teachers 
Number of Vocational 
Classes Agriculture Classes Other Classes 
N Percent N Percent 
0 - 54 71.1 
1 1 1.3 17 22.3 
2 1 1.3 4 5.3 
3 5 6.6 - — — _  
4 32 42.2 - — 
5 24 31.6 1 1.3 
6 9 11.8 -
7 1 1.3 -
8 2 2.6 -
9. 1 1,3 -
Total 76 100.0 76 100.0 
Mean 
Standard Deviation 
Minimum-Max imum 
4.63 
1.23 
1-9 
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nonvocational agriculture classes per day. It was also observed that 71.1 
percent of the instructors taught only vocational agriculture classes with 
22.3 percent teaching only one nonvocational agriculture class each day. It 
•was further observed that 90.8 percent of the vocational agriculture instruc­
tors taught four or more vocational agriculture classes per day, and 5.2 
percent taught seven or more vocational agriculture classes each day. 
Table 5 presents the enrollment in regular vocational agriculture 
classes and young and adult farmer classes. Teachers reported an average 
of 70.28 students per department with a standard deviation of 58.45. Five 
departments reported less than 30 students. Of the 76 teachers reporting, 
51.3 percent reported enrollments of between 41 and 70 students. Teachers 
also reported an average of 61.47 young and adult farmer program partici­
pants with a standard deviation of 83.40 participants. Eleven departments 
reported zero young and adult farmer participants and ten reported over 
101 young and adult farmer participants. 
Based on data provided by the superintendents, the mean high school 
enrollment (grades 9-12) was 476.11 students with a standard deviation of 
831.96. The smallest school enrolled 90 students while the largest school 
enrolled 7,023 students. 
A tabulation of teacher time devoted to summer program activities is 
presented in Table 6. Seventy percent of the teachers indicated that they 
gave over 40 hours of service per week to the vocational agriculture pro­
gram during the summer months. Slightly over five percent devoted over 60 
hours per week to their work. The mean for all teachers reporting was 
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45.57, exceeding the normal AO^hour work week by over one-half day. How­
ever, it should also be noted that 8.2 percent of the teachers reported 
30 hours or less devoted to vocational agriculture summer program activities. 
Table 5. Enrollment in vocational agriculture and young and adult farmer 
classes 
Number of Vocational Agriculture Young and Adult Farmers 
Students Classes Classes 
Enrolled N Percent N Percent 
0 — 11 14.6 
1-10 - 3 3.9 
11-20 - — 12 15.7 
21-30 5 6.6 6 7.9 
31-40 9 11.8 10 13.2 
41-50 14 18.4 4 5.3 
51-60 12 15.8 6 7.9: 
61-70 13 17.1 3 3.9 
71-80 6 7.9 3 3.9 
81-90 5 6.6 3 3,9 
91-100 4 5.3 5 6.6 
101 or more 8 10.5 10 13.2 
Total 76 100.0 76 100.0 
Mean 
Standard Deviation 
Minimum-Max imum 
70.28 
58.45 
20-490 
61.47 
83.40 
0-520 
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Table 6. Number of hours per week teachers devoted to summer program 
activities 
Number of Hours N Percent 
Less than 20 4 5.5 
21-30 2 2.7 
31-40 16 21.9 
41-50 36 49.4 
51-60 11 15.0 
61 or more 4 5.5 
Total 73 100.0 
Mean 45.575 
Standard Deviation 11.877 
Minimum-Maximum 0-80 
Table 7 reveals the number of teacher supervisory occupational 
experience program visits per student per year. Teachers averaged 2.68 
supervisory visits per student per year. The standard deviation of 1.33 
means that 68.4 percent of the vocational agriculture instructors were making 
from 1.3 to 4.06 supervised occupational experience visits per student per 
year. It was further observed that 2.7 percent of the teachers were making 
no supervised occupational experience visits and that 10.8 percent were 
making only one visit per student per year. The remaining 86.5 percent of 
the teachers were making two or more supervised occupational experience 
program visits per student per year. 
The data in Table 8 give the number of vocational agriculture students 
per department who had received the Iowa Farmer Degree in the past five 
years (1973-1978). The 75 departments represented had a mean of 8.81 Iowa 
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Farmer Degree recipients in the past five years or an average of 1,76 
recipients per year. However, 9,3 percent of the departments had no students 
who received this Future Farmers of America honor. 
Table 7. Number of teacher-supervised occupational experience visits per 
student per year 
Number of Visits N Percent 
0 2 2.7 
1 8 10.8 
2 25 33,8 
3 21 28,4 
4 13 17,5 
5 3 4.1 
6 or more 2 2,7 
Total 74 100,0 
Mean 2.68 
Standard Deviation 1.38 
Minimum-Maximum 0-9 
Data in Tables 9, 10, 11, and 12 reveal the involvement of 
superintendents with activities related to the vocational agriculture pro­
gram, Table 9 indicates that only 9.2 percent of the superintendents had 
ever accompanied the vocational agriculture instructor on a supervised 
occupational experience visit. Therefore, over 90 percent of the super­
intendents had not accompanied the vocational agriculture instructor pn a 
supervised occupational experience visit. The number of other vocational 
agriculture activities attended and the frequency of attendance by 
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Table 8. Number of students per department who have received the Iowa 
Farmer Degree in the last five years 
Number of Students N Percent 
0 7 9.3 
1-5 28 37.4 
6-10 19 25.3 
11-15 10 13.3 
16-20 6 8.0 
21-25 1 1.4 
26 or more 4 5.3 
75 100.0 
Mean 8.81 
Standard Deviation 11.87 
Minimum-Maximum 0-90 
superintendents is presented in Tables 11 and 12. It was noted that 34.2 
percent of the superintendents had attended one or more activities while 
65,8 percent of the superintendents had no involvement in any vocational 
agriculture functions. The mean number of supervised occupational experi­
ence visits with the vocational agriculture instructor was .23 visits while 
the mean number of participations in other vocational agriculture activi­
ties was 1.47 for all superintendents. 
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Table 9. Superintendents accompanying the vocational agriculture instructor 
on a supervised occupational experience visit 
Response N Percent 
Yes 7 9.2 
No 69 90.8 
Total 76 100.0 
Table 10. Frequency that superintendents accompanied the vocational 
agriculture instructor on supervised occupational experience 
visits 
Number of Visits N Percent 
0 67 90.5 
1 2 2.7 
2 2 2.7 
3 2 2.7 
5 1 1.4 
Total 74 100.0 
Mean 0.23 
Standard Deviation 0.82 
Minimum-Maximum 0-5 
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Table 11, Superintendents participating in other activities conducted by 
the vocational agriculture department 
Response N Percent 
Yes 26 34.2 
No 50 65.8 
Total 76 100.0 
Table 12. Frequency that superintendents participated in other 
activities conducted by the vocational agriculture department 
Number of Participants N Percent 
0 48 68.6 
1-5 19 27.1 
6-10 1 1.4 
11 or more 2 2.9 
Total 70 100.0 
Mean 1.47 
Standard Deviation 3.81 
Minimum-Maximum 0-21 
The data in Table 13 reveal the frequency of superintendent-
vocational agriculture teacher visits during the summer contract period as 
reported by the superintendents. It was observed that one-half of the re­
spondents had visits on a daily or weekly basis, providing a means of 
effective communication between the vocational agriculture teacher and the 
superintendent in a school. However, almost one-fourth (23.9 percent) re­
ported no visits in the summer or only monthly teacher-superintendent visits. 
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Table 13. Frequency of teacher-superintendent visits during the summer 
months as reported by superintendents 
Frequency of Visits N Percent 
None 6 9.0 
Daily (over 12) 15 22.4 
Weekly (12) 19 28.3 
Bi-weekly (6) 17 25.4 
Monthly (3) 10 14.9 
Total 67 100.0 
Mean 12.62 
Standard Deviation 17.83 
Minimum-Maximum 0-92 
Tables 14 and 15 represent the frequency of regular reports concerning 
the vocational agriculture instructor's summer activities. It was observed 
that 64.0 percent of the superintendents required a regular report while 
36.0 percent did not. The frequency of a summer program activities report 
is indicated in Table 15 with 42.6 percent of the superintendents not re­
quiring a summer program activities report, 11.5 percent requiring a weekly 
report, 1.6 percent requiring a bi-weekly report, 31.2 percent requiring a 
monthly report, 3.3 percent requiring a report each summer, and 9.8 percent 
requiring a report of summer activities as part of an annual vocational 
agriculture program evaluation report. 
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Table 14. Superintendents requiring a regular report concerning the 
vocational agriculture instructor's summer activities 
Response N Percent 
Yes 48 64.0 
No 27 36.0 
Total 75 100.0 
Table 15. Frequency of required 
superintendent 
summer activities report to the 
Frequency N Percent 
None 26 42.6 
Weekly 7 11.5 
Bi-weekly 1 1.6 
Monthly 19 31.2 
Quarterly 2 3.3 
Annually 6 9.8 
Total 61 100.0 
Attitudes of Respondents Toward Selected 
Summer Program Activities 
The means, standard deviations and t-values were computed for the 63 
summer program activities, the 8 categories of summer activities and the 
total summer on a total sample and subsample basis. The mean and standard 
deviations for the 63 items representing the summer program activities, for 
the total sample (n = 156) were calculated using the SPSS programs "Descrip­
tive Statistics, Mean" and "Descriptive Statistics, Standard Deviations." 
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Tlic mean, standard deviation and t-vnlue for the 63 summer program 
activities for the subgroup (n = 63 matched pair responses) were calculated 
using the above programs for the mean and standard deviation; while the 
t-values were computed using the SPSS programs "Comparison of Means-
Independent Samples, Populations with Common Variances." 
The teachers and superintendents were paired (teacher and 
superintendent had the school district in common) in an effort to eliminate 
the differences between school districts. The means, standard deviations 
and t-values for the 8 summer program categories and total summer program 
were calculated through analysis of the response scores for activity items 
within the category. The appropriate statistical test was then applied 
dependent upon total sample (n = 156) (all respondents) or subsample (n = 63) . 
Results of these analyses are reported in Tables 16 through 24 and 
discussed in this portion of the dissertation. Table 16 reports the means, 
standard deviations and t-values for each of the eight categories of summer 
program activity and the summer program as a whole. 
The total sample of teachers and superintendents had the highest mean 
for the summer program activity area identified as "FFA Program Activities" 
while the lowest total sample mean was calculated for the "Teaching Activi­
ties" area. It was observed that teachers had the highest mean values for 
the summer program activity areas identified as "Professional Growth 
Activities," "FFA Program Activities," and "Supervised Occupational 
Experience Program Activities" while superintendents had the highest mean 
ratings for the areas known as "Supervised Occupational Experience Program 
Activities," "FFA Program Activities" and "Resource Improvement Activities." 
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Table 16. Means, standard deviations and t-values for the eight categor­
ies of summer program activities and the total summer program 
Total Sample 
Mean 
Rank S.D. Activity 
Teachers 
Mean 
Rank S.D. 
Superintendents 
Mean 
Rank S.D. t-value 
1 12,15 
2,80 
FFA Program 
Activities 
2 13.30 
2,15 
2.5 12.64 
7.61 
0.64 
2 11,64 
1,92 
Departmental 
Administrative 
Activities 
6 11.60 
1.93 
4 12.47 
2.65 
-1.96* 
3 11,34 
2,37 
Supervised 3 
Occupational 
Experience (SOE) 
Program Activities 
12.68 
3.06 
1 13.96 
15.82 
-0.62 
4 11,11 
3.07 
Instructional 
Improvement 
Activities 
5 11,71 
3.92 
5 11.28 
4,29 
0.59 
5 11.02 
2.02 
Agriculture 
Organizations 
and Association 
Activities 
4 12,00 
2.92 
8 10.56 
1.69 
3.41** 
6 10,89 
2.58 
Professional 1 
Growth Activities 
13.64 
11.49 
6 10.61 
3.59 
2.02* 
7 10,41 
2.61 
Resource 
Improvement 
Activities 
7 11.11 
3.07 
2.5 12.64 
11.77 
-0.99 
8 8,95 
2,31 
Teaching 
Activities 
8 10.64 
8.78 
7 11.20 
11.20 
-0.30 
10.80 
1.93 
Total Summer 
Program 
12.09 
3.34 
11.92 
4.49 
0.22 
Significant at the .05 level (124 degrees of freedom—table value = 
1.645). 
** 
Significant at the .01 level (124 degrees of freedom—table value = 
2.326). 
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The mean for superintendents was significantly higher (P,> « 05) than 
the mean for teachers on one category, "Departmental Administrative 
Activities." Teacher means were significantly higher than superintendent 
means for two of the eight categories of activities: "Agriculture Organi­
zations and Associations and Associations Activities" (P.>,01) and 
"Professional Growth Activities" (P.>.05). However, there was no signifi­
cant difference in the means of the two subgroups for the remaining five 
summer program activity areas or the total summer program^. 
It should be noted that teachers had the lowest means for "Resource 
Improvement" and "Teaching" activities while superintendents had the lowest 
ratings for "Agricultural Organizations and Associations" and "Teachings" 
activities. 
It was observed that all eight categories of summer program activity 
had means of eight or above on a sixteen point attitude scale, indicating 
that the respondents as a total sample and as subsamples believed that all 
eight categories of activities should be a part of a vocational agriculture 
summer program. 
A summary of the ratings for the 10 items representing the "Departmental 
Administrative Activities" are reported in Table 17, Activities with the 
highest means for. the total sample were "Visit students entering vocational 
agriculture," "Evaluate program," "Meet with vocational agriculture advisory 
committee," and "Meet with school administrators." The lowest total sample 
means were observed for "File weekly teacher activity reports with adminis^ 
trators," "Study cumulative records of incoming students," and "Prepare 
a report on placement and follow-up of vocational agriculture graduates." 
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Table 17. Means, standard deviations and t-values for Departmental 
Administrative Activities 
Total Sample 
Mean 
Teachers 
Mean 
Superintendents 
Mean 
Rank S.D. Activity Rank S.D. Rank S.D. t-value 
1 13.81 Visit students 1 14.32 3 13.59 1.58 
2.95 entering 2.50 3.03 
vocational 
agriculture. 
2 13.38 Evaluate 2 13.22 2 13.63 -0.93 
2.89 program. 2.67 2.59 
3 12.49 Meet vith voca­ 4 12.30 1 14.37 -1.31 
3.03 tional agricul­ 3.10 11.12 
ture advisory 
committee. 
4 11.86 Meet with school 3 12.38 9 11.32 2.64** 
2.88 administrators. 2.65 2.50 
5 11.81 Preview instruc­ 5 11.94 7 11.65 0.67 
2.64 tional materials. 2.59 2.37 
6 11.59 Prepare newspaper 7 10.68 10 10,63 0.09 
3.38 articles and 3.25 3.38 
radio programs. 
7 11.56 Schedule regular 6 10.98 5 12.22 -2.02* 
3.66 office hours to 3.63 3.12 
receive calls and 
complete office 
work. 
8 10.84 Prepare a report 9 10.33 6 11.78 -3.43** 
2.86 on placement and 2.70 2.26 
follow-up of 
vocational agri­
culture graduates. 
Significant at the .05 level (124 degrees of freedom—table value 
1.645). 
A* 
Significant at the .01 level (124 degrees of freedom—table value 
2,326). 
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Table 17. (Continued) 
Total Sample Teachers Superintedents 
Mean Mean Mean 
Rank S.D, Activity Rank S.D. Rank S,D. t-value 
9 10.61 Study cumula- 10 9.56 8 11.54 -3.08** 
3.46 tive records 3.60 3.11 
of incoming 
students. 
10 9.72 File weekly 8 10.31 4 13.41 -1.18 
4.36 teacher activity 12.19 16.04 
reports with 
administrators. 
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The three highest teacher means were for "Visit students entering 
vocational agriculture," "Evaluate program" and "Meet with school adminis­
trators" while the three lowest teacher mean scores were observed for 
"Study cumulative records of incoming students," "Prepare a report on place­
ment and follow-up of vocational agriculture gradutes" and "Prepare news­
paper articles and radio programs." 
Superintendents had the highest mean scores for "Meet with vocational 
agriculture advisory committee," "Evaluate program" and "Visit students 
entering vocational agriculture." 
It was further observed that the lowest mean score for any of the 10 
items was 9.56 with all other means being higher on the 16-point scale, 
indicating that both teachers and superintendents believed that all 10 items 
should be a part of a vocational agriculture summer program of activities. 
The t-values for the 10 items representing the "Departmental 
Administrative Activities" revealed significant differences between paired 
samples of teachers and superintendents for four items. The means were 
significantly higher for superintendents than teachers for "Prepare a report 
on placement and follow-up of vocational agriculture graduates" (P.>.01), 
"Study cumulative records of incoming students" (P.>.01) and "Schedule 
regular office hours to receive calls and complete office work" (P.>.05). 
The mean for teachers was significantly higher (P. >.05) than the mean for 
superintendents for "Meet with school administrators." 
The data in Table 16 reveal that the means for teachers and 
superintendents were significantly different at the .05 level when the total 
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mean score for all items in the ''Departmental Administrative Activity" 
area were considered. 
Data presented in Table 18 represent the four items grouped under the 
"Instructional Improvement Activity" cateogry. The teacher and superinten 
dent groups were in agreement as to rank of items in this category. The 
highest mean value for this activity area was placed on "Revise lesson 
plans" by both groups. The lowest mean value was for "Prepare teaching 
aids for classroom and laboratory use" by both groups. 
Table 18. Means, standard deviations and t-values for Instructional 
Improvement Activities 
Total Sample 
Mean 
Rank S,D. Activity 
11.69 Revise lesson 
3.47 plans. 
11.53 Revise curric-
3,18 ulum content. 
3 11.24 
3.34 
4 10,98 
3.24 
Revise content 
for courses. 
Prepare teach­
ing aids for 
classroom and 
laboratory use. 
Teachers 
Mean 
Rank S.D. 
1 12.43 
11.56 
2 11.97 
2.97 
3 11.56 
3.03 
4 11.43 
2.97 
Superintendents 
Mean 
Rank S,D, 
1 11.95 
11.75 
2 11.32 
3,29 
3 11.21 
3.68 
4 10.64 
3.43 
t-
value 
0.23 
1.19 
0.56 
1.42 
The t-values indicated no significant differences existed between 
responses of teachers and superintendents on instructional improvement 
activities, 
Data presented in Table 16 indicate no significant differences between 
means for teachers and superintendents for the "Instructional Improvement 
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Table 19. Means, standard deviations and t-values for Agriculture 
Organizations and Associations Activities 
Teachers 
Mean Mean Mean 
Rank S.D. Activity Rank S.D. Rank S.D. t-value 
1 13.09 Work with 1 14.17 1 12.27 3.65** 
3,20 local and(or) 2.54 3.36 
county fairs. 
2 12.23 Attend agricul^ 2 12.84 2 11.68 2.53** 
2.71 tural field 2.60 2.40 
days and con­
ferences. 
3 11.27 Participate in 4 11.70 5 10.79 1.11* 
3.23 and(or) conduct 2.92 3.32 
state fair 
activities. 
4 11.26 Coordinate 5 11.25 3 11.29 -0.07 
2.83 vocational 2.74 2.54 
agricultural 
program activi­
ties with other 
organizations. 
5 11,16 Visit community 6 11.19 4 11.16 0.07 
2,50 establishments 2.26 2.34 
to become aware 
of labor and 
market trends. 
6 10.95 Meet with 3 12.36 6 10.78 1.06 
2.35 community 11.23 2.30 
service groups. 
7 6,93 Serve as a 7 10.48 7 5.94 2.07* 
4.20 placement office 16.71 3.97 
for agriculture 
employment in 
the community. 
A 
Significant at the .05 level (124 degrees of freedom—table value = 
1,645). 
Significant at the .01 level (124 degrees of freedom—table value = 
2.326). 
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Activities" area when all items are totaled. This would indicate that 
teachers and superintendents are in agreement concerning these instructional 
improvement activities. Since the mean values for the total sample and 
subgroups are well above 8.0 (mid-point on the 16-point scale), these 
four instructional improvement activities should be recognized as a viable 
part of the summer program of vocational agriculture. 
The "Agricultural Organizations and Association Activities" area 
contained seven items to which teachers and superintendents responded. 
Mean scores, standard deviations and t-values for these seven activities 
are reported in Table 19. It was observed that teachers and superintendents 
had the highest mean scores for "Work with local and(or) county fairs" and 
"Attend agricultural field days and conferences." The lowest mean scores 
were observed for "Serve as a placement office for agriculture employment 
in the community" by the total sample and both subgroups. All other activi­
ties selected for this area received a mean score of 10.78 or higher on 
the 16-point scale. 
The t-values in Table 19 indicate significant differences at the .01 
level between teachers and superintendents on two summer program activities, 
"Work with local and(or) county fairs" and "Attend agricultural field days 
and conferences" and two activities at the .05 level, "Participate in and(or) 
conduct state fair activities" and "Serve as placement office for agricul­
ture employment in the community." Teachers had the higher mean values for 
these activities. Teachers and superintendents showed no significant dif­
ferences for the remaining three activities in this category. 
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Table 16 presents the total score for the seven items listed in Table 
19. It should be noted that a significnat difference existed between 
teachers and superintendents at the .01 level for the "Agriculture Organi­
zations and Associations Activities" area of the summer program, indicating 
that they were not in agreement as to the value of these summer program 
activities as a whole. Even though teachers showed a stronger response in 
this activity category and significant differences appeared, it should be 
pointed out that superintendents had a mean value of 10.56 for this activity 
area. Teachers need to relate the value and importance of this summer 
program area to their superintendents through effective communication. 
The means, standard deviations and t-values for the "Supervised 
Occupational Experience (SOE) Programs" category are presented in Table 20. 
Of the 10 items representing this activity area teachers had higher mean 
values for activities dealing with student contact and individual supervision 
while superintendents had highest mean values for items related to cooper­
ative training programs. Teachers placed their highest mean values for the 
following activities; "Visit and evaluate student SOE programs," "Assist 
students in planning for their SOE programs," and "Aid students in selecting 
livestock and crops for SOE programs." Superintendents had the highest mean 
values for "Contact employers of students for feedback on student and pro­
gram needs," "Supervise student projects in school greenhouses or on school 
land," "Develop training stations for SOE programs," and "Assist students 
in securing employment for SOE programs." It was observed that the teacher 
and the total sample of respondents paralleled one another with low stan­
dard deviations. The superintendents showed greater variability in their 
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Table 20. Means, standard deviations and t-values for Supervised 
Occupational Experience (SOE) Program Activities 
Total Sample Teachers Superintendents 
Mean Mean Mean t-
Rank S.D. Activity Rank S.D. Rank S.D. value 
1 12.46 
3.22 
Visit and evalu­
ate student SOE 
programs. 
1 13.98 
2.75 
7 13.90 
15.77 
0.04 
2 12.45 
3.06 
Assist students in 
planning for their 
SOE programs. 
2 13.72 
2.73 
5 14.03 
15.71 
-0.16 
3 12.39 
3.04 
Aid students in 
selecting livestock 
and crops for SOE 
programs. 
4 13.49 
2.64 
6 13.98 
15.74 
-0.24 
4 11.90 
3.71 
Provide individu­
alized instruction 
and supervision 
for students' SOE 
programs. 
3 13.71 
3.07 
9 13.14 
16.05 
0.27 
5 11.89 
2.95 
Aid students in 
keeping accurate 
records of SOE 
programs. 
6 12.97 
2.89 
8 13.75 
15.75 
-0.38 
6 11.71 
3.11 
Contact employers 
of students for 
feedback on 
student and 
program needs. 
8 12.03 
3.22 
1 15.78 
18.97 
-1.50 
7 11.26 
3.28 
Develop training 
stations for SOE 
programs. 
7 12.19 
3.16 
3 14.77 
19.25 
-1.03 
8 11.15 
3.48 
Assist students in 
securing employment 
for SOE programs. 
5 13.29 
11.62 
4 14.76 
19.24 
-0.51 
9 11.12 
3.29 
Supervise student 
projects in school 
greenhouses or on 
school land. 
9 11.86 
3.11 
2 15.03 
19.22 
-1.29 
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Table 20. (Continued) 
Total Sample 
Mean 
Rank S. D. Activity 
Teachers 
Mean 
Rank S.D• 
Superintendents 
Rank 
Mean 
S.D, 
t-
value 
10 7.19 Teach sunnner 
3.83 classes related 
to students SOE 
programs. 
10 9.57 
2.11 
10 10.46 -0.30 
2.09 
Table 21. Means, standard deviations and t-values for FFA Activities 
Total Sample Teachers Superintendents 
Mean Mean Mean t-
Rank S.D. Activity Rank S.D. Rank S.D. value 
13. 06 
2. 89 
13. 04 
3. 48 
12. 71 
2. 78 
12. 24 
3. 95 
11. 68 
3. 48 
11. 63 
3. 88 
H
 
O
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3.54 
Supervise 
preparation of 
FFA program of 
work. 
Hold regular 
FFA meetings. 
Work with FFA 
committees. 
Accompany 
chapter members 
to leadership 
camp. 
Assist with FFA 
leadership camp. 
Supervise FFA 
recreational 
activities. 
Organize FFA 
tours. 
13. 79 
2. 52 
14. 41 
2. 46 
13. 06 
2. 53 
13. ,94 
2. 71 
13. 13 
2. 87 
13. 14 
2. 91 
11. 62 
3.13 
12. 59 
2. 74 
11. 97 
3. 47 
13. 89 
11. 21 
13. 59 
16. 09 
11. 98 
11. 61 
11. 73 
11. 87 
12. 76 
16.13 
•k* 
Significant at the .01 level (124 degrees of freedom—table values = 
2.326) . 
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response. It was further observed that the total sample and the subsamples 
agreed upon the least important activity in this category, "Teach summer 
classes related to student SOE programs." 
The t-values for activities listed in Table 20 were not significant, 
indicating that no significant differences between teachers and superinten­
dents existed. It was also noted in Table 16 that no significant difference 
existed between teachers and superintendents when the 10 items selected for 
the "Supervised Occupational Experience (SOE) Program" category of the sum­
mer program were considered as a whole. Even though there were no signifi­
cant differences for items in this category, the variability of superin­
tendent responses should be noted. It is suggested that teachers consult 
with their superintendents explaining the nature and emphasis of SOE pro­
grams in agriculture production and agribusiness occupations. 
Data for the seven items selected for the "FFA Activities" category 
are presented in Table 21. It was observed that superintendents had the 
highest means for "Work with FFA Committees," "Accompany chapter members 
to leadership camp," and "Organize FFA tours" while teachers had the high­
est means for ''Hold regular FFA meetings," "Accompany chapter members to 
leadership camp," and "Supervise preparation of FFA Program of Work." The 
highest mean was observed for "Hold regular FFA meetings" by teacher respon­
dents and the lowest for "Organize FFA tours" for the total sample. 
Superintendents had the lowest mean for "Supervise FFA recreational activi­
ties" while teachers had the lowest mean for "Organize FFA tours." It was 
also observed that teachers exhibited less variation in their response than 
superintendents. 
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The t-values revealed that significant differences at the .01 level 
in the means for two activities, "Hold regular FFA meetings" and "Super­
vise preparation of FFA program of work." In both instances the teacher 
ratings were the highest. No significant difference was observed 
between teacher and superintendent groups when the "FFA activities" were 
considered as a whole (Table 16). 
It may be concluded that both teachers and superintendents feel that 
FFA activities should be a part of vocational agriculture summer programs. 
The "Resource Improvement Activities" category contained nine items 
to which teachers and superintendents responded. Mean scores, standard de­
viations and t-values for these nine activities are presented in Table 22. 
It was observed that superintendents had the highest means for "Inventory 
vocational agriculture equipment," "Supervise land laboratory or school 
farm," and "Plan safety programs for vocational agriculture instruction." 
Teachers had the highest mean for "Organize classroom and laboratory facil­
ities," "Plan safety programs for vocational agriculture instruction" and 
"Inventory vocational agriculture equipment." The three lowest means were 
recorded for "Care for plants in school greenhouse," "Repair and remodel 
vocational agriculture facilities," and "Clean vocational agriculture facil­
ities" by all subgroups. It was noted that teachers showed less variability 
in their response than superintendents and tended to place lower mean values 
on most activities in this category. However, no significant differences 
existed between the subgroups for the activities. 
A comparison of teachers and superintendents responses for the total 
mean for the nine activities in the "Resource Improvement Activities" 
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Table 22. Means, standard deviations and t-values for Resource 
Improvement Activities 
Total Sample Teachers Superintendents 
Rank 
Mean 
S.D. Activity Rank 
Mean 
S.D. Rank 
Mean 
S.D. 
t-
value 
1 11.72 
3.52 
Supervise land 
laboratory or 
school farm. 
5 11.62 
3.42 
2 13.53 
11.41 
-1.24 
2 11.66 
3.75 
Inventory 
vocational 
agriculture 
equipment. 
3 12.03 
2.99 
1 14.21 
16.01 
-1.08 
3 11.65 
3.81 
Inventory and 
order new 
instructional 
materials and 
supplies. 
4 11.98 
3.54 
4 12.60 
11.73 
-0.39 
4 11.57 
3.13 
Organize 
classroom and 
laboratory 
facilities. 
1 12.32 
2.79 
5 12.38 
11.44 
-0.04 
5 11.31 
3.18 
Plan safety 
program for 
vocational 
agriculture 
instruction. 
2 12.85 
3.18 
3 12.65 
11.43 
0.10 
6 10.80 
3.49 
Repair 
instructional 
tools and 
equipment. 
6 10.87 
3.48 
6 12.02 
11.53 
-0.80 
7 9.22 
3.83 
Care for plants 
in school green­
houses. 
7 10.73 
11.86 
8 8.91 
9.72 
0.38 
8 8.18 
4.41 
Repair and remodel 
vocational agri­
culture facilities. 
9 8.05 
4.49 
7 11.22 
16.53 
-1.54 
9 8.03 
4.69 
Clean vocational 
agriculture 
8 9.51 
12.46 
9 8.78 
12.36 
0.32 
facilities. 
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category is recorded in Table 16. There were no significant differences 
in the total means for the categories, indicating that teachers and super­
intendents were in agreement as to the importance of these activities. 
Table 23 presents the means, standard deviations and t-values for the 
activities listed under the "Teaching Activities" category of the summer 
program. The means for activities in this category ranged from 5.49 to 
15.33. Teachers had the highest mean for "Visit homes and meet with parents 
of incoming students" followed by "Make instructional visits to adult/young 
farmers" as did the total sample. Superintendents placed their highest 
means for "Provide vocational guidance assistance to youth and adults" and 
''Visit homes and meet with parents of incoming students." 
The lowest means were observed for teachers for "Supervise facilities 
for adults to repair equipment," "Teach a modified agriculture program 
for students outside the vocational agriculture curriculum" and "Conduct 
supplemental classes for students of vocational agriculture;" for superin­
tendents for "Teach a modified agriculture program for students outside 
the vocational agriculture curriculum," "Conduct adult/young farmer classes," 
and "Supervise facilities for adults to repair equipment;" for the total 
sample for "Teach a modified agriculture program for students outside the 
vocational agriculture curriculum," "Supervise facilities for adults to 
repair equipment," and "Conduct supplemental classes for students of voca­
tional agriculture. No significant differences were observed in the means 
for the two groups. 
It was further observed that no significant differences existed in 
the category mean for teachers and superintendents. It was concluded that 
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Table 23. Means, standard deviations and t-values for Teaching 
Activities 
Total Sample Teachers Superintendents 
Mean Mean Mean t-
Rank S.D. Activity Rank S.D. Rank S.D. value 
1 13.55 Visit homes and 1 
3.14 meet with parents 
of incoming 
students. 
2 11.67 Make instructional 2 
3.65 visits to adult/ 
young farmers. 
3 10.88 Supervise demon- 3 
3.16 stration plots 
involving new 
agriculture 
practices. 
4 10.66 Provide voca- 4 
3.32 tional guidance 
assistance to 
youth and adults. 
5 8.98 Conduct a tractor 7 
4.24 safety program 
for 13 and 14 
year old students. 
6 8.31 Conduct adult/ 6 
4.32 young farmer 
classes. 
7 7.42 Instruct adults in 5 
4.05 the repair of 
equipment. 
8 7.23 Conduct supple- 8 
3.66 mental classes for 12.15 
students of voca­
tional agriculture. 
9 5.60 Supervise facilities 10 7.21 
15. 33 
11. 03 
13. 60 
11. 49 
12. 29 
11. 60 
10. 92 
3. 21 
9. 62 
12. 19 
10. 05 
12. 08 
10. 75 
16. 59 
8. 59 
13. 17 
3. 18 
12. 46 
11. 63 
12. 60 
11. 44 
14. 71 
19. 29 
10. 84 
12. 05 
9. 33 
12. 36 
11. 00 
20. 21 
9. 83 
16. 64 
9. 59 
4.39 for adults to repair 12.66 20.51 
equipment. 
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Table 23. (Continued) 
Total Sample 
Mean 
Rank S.D. Activity 
Mean 
Rank S.D. 
Teachers Superintendents 
Mean t-
Rank S.D. value 
10 5.49 Teach a 
3.90 modified agri-
9 8.09 
17.13 
10 8.41 -0.10 
16.88 
culture program 
outside the voca­
tional agriculture 
curriculum. 
teachers and superintendents were in agreement concerning these activities 
and tended to place higher means on items dealing with individual instruc­
tion during the summer months and lower means for activities dealing with 
group instruction. 
The means, standard deviations and t-values for the "Professional 
Growth Activities" category are presented in Table 24. Of the six items 
listed in this category teachers had the highest mean for "Attend profes­
sional education in-service workshops" while superintendents placed their 
highest mean for "Attend state and regional professional meetings." It was 
observed that the total sample, teacher and superintendent subgroups were 
in agreement as to the rank of the two least important activities in this 
category "Upgrade teaching certificates" and "Gain experience working in 
agriculture-related fields." 
The t-values for the six activities in the "Professional Growth" 
category revealed that significant differences existed in the means for the 
paired samples of teachers and superintendents for four items, "Attend 
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Table 24. Means, standard deviations and t-values for Professional 
Growth Activities 
Total Sample 
Mean 
Rank S.D. Activity 
Teachers Superintendents 
Mean Mean t-
S.D. Rank S.D. value Rank 
1 12.56 
3.00 
12.22 
3.20 
Attend pro­
fessional educa­
tion in-service 
workshops. 
Attend state and 
regional pro­
fessional meetings. 
14.63 
11.15 
14.03 
11.41 
2 11.97 1.81* 
2 .80  
13.16 
11.28 
0.44 
11.13 Attend in-service 
3.23 workshops or 
credit courses 
on technical 
agriculture 
subject matter. 
13.73 
11.26 
10.21 
3.28 
2.40** 
4.18 working in agri­
culture related 
fields. 
16.43 
4 10.73 Visit other 2 14.41 4 10.00 2.25* 
2.99 programs. 15.66 2.99 
5 10.68 Up-grade 5 13.03 5 9.67 2.20* 
3.90 teaching 11.43 4.51 
certificates. 
6 8.14 Gain experience 6 12.00 6 8.63 1.29 
12.21 
Significant at the .05 level (124 degrees of freedom—table value = 
1.645). 
A* 
Significant at the .01 level (124 degrees of freedom—table value = 
2.326). 
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professional education workshops" (P.>.05), "Upgrade teaching certificate" 
(P. ^.05), "Visit other programs" (P.3».05), and "Attend in-service work­
shops or credit courses on technical agriculture subject matter" (?.>•.01). 
Significant difference at the .05 level (Table 16) was also observed in the 
total means for the two groups when the "Professional Growth Activities" 
were considered as a category of the summer program. 
It was concluded that teachers and superintendents were not in 
agreement as to the importance of professional growth activities as a part 
of the summer program, but that they were in agreement on the importance 
of some activities within the category. It was also noted that all means 
were above the 8.00 on the 16-point scale. 
Prioritizing Summer Program Activities 
The 20 most important and 20 least important summer program 
activities are present by the total sample and subsamples in Tables 25 to 
30. The lists were developed through the examination of the mean scores 
for all of the 63 summer program activities. Activities are listed in 
rank order according to their mean scores. 
Table 25 summarizes the 20 most important summer program activities 
as perceived by the total sample. It was observed that 6 of the 20 activ­
ities were from the "Supervised Occupational Experience (SOE)" category, 
five were from the "Departmental Administrative" category, four were from 
the "Future Farmers of America" category, two each were from the "Pro­
fessional Growth" and "Agricultural Organizations and Associations" 
categories, and one from the "Teaching" category. It should be noted 
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Table 25. Twenty summer program activities with highest means for the 
total sample 
Activity Category Mean 
1, Visit students entering 
vocational agriculture. 
2, Visit homes and meet with 
parents of incoming students. 
3, Evaluate program, 
4, Work with local and(or) 
county fairs, 
5, Supervise preparation of FFA 
program of work. 
6, Hold regular FFA meetings. 
Departmental 
Administrative 13.81 
Teaching 13.55 
Departmental 
Administrative 13.38 
Agricultural Organiza­
tions and Associations 13.09 
Future Farmers of 
America 13.06 
Future Farmers of 
America 13.04 
7, Work with FFA committees. Future Farmers of 
America 12.71 
8, Attend professional education 
inservice workshops. 
Meet with vocational agriculture 
advisory committee. 
10. Visit and evaluate student SOE 
programs. 
11. Assist students in planning 
for their SOE programs. 
12. Aid students in selecting 
livestock and crops for SOE 
programs. 
13. Accompany chapter members to 
leadership camp, 
14. Attend agricultural field 
days and conferences. 
Professional Growth 
Departmental 
Administrative 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Future Farmers of 
America 
12.56 
12.49 
12.46 
12.45 
12.39 
12,24 
Agricultural Organiza­
tions and Associations 12,23 
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Table 25. (Continued) 
Activity Category Mean 
15. Attend state and regional 
professional meetings. 
Professional Growth 
12. 22 
16. Provide individualized 
instruction and supervision 
for students' SOE programs. 
Supervised Occupational 
Experience 
11. 90 
17. Aid students in keeping 
accurate records of SOE 
programs. 
Supervised Occupational 
Experience 
11. 89. 
18. Meet with school 
administrators. 
Departmental 
Adminis trative 11. 86 
19. Preview instructional 
materials. 
Departmental 
Administrative 11. 81 
20, Contact employers pf 
students for feedback on 
student and program needs. 
Supervised Occupational 
Experience 
11, 71 
that there were no activities among the 20 with the highest means from 
either the "Instructional Improvement" or "Resource Improvement" categories. 
The highest mean value of 13.81 was for an activity from the 
"Departmental Administrative" category. This activity dealt with the 
visiting of students entering vocational agriculture. The second highest 
mean was from the "Teaching" category and followed the same general idea 
Of the first—visiting homes and meeting the parents of incoming students. 
It was noted that the majority of the top 20 activities based upon 
the total sample are associated with or closely related to activities deal­
ing with the SOE and FFA segments of the vocational agriculture program. 
The remaining activities are considered necessary and useful in maintain­
ing and improving the vocational agriculture program. It may be concluded 
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that teachers and superintendents as a total sample feel that SOE and FFA 
activities are an important part of summer program activity. 
Table 26 presents the 20 most important summer program activities 
as perceived by vocational agriculture teachers. It was observed that 6 
categories of summer program activity were represented in the top 20 
activities as perceived by teachers. These six categories were; the 
"FFA" category with six activities, the ''Supervised Occupational Experi-r 
ence (SOE)" category with five activities, the "Professional Growth" 
category with four activities, the "Teaching" and "Departmental AdminiS'-
trative" category with two activities each, and the "Agricultural 
Organizations and Associations" with one activity. It was further observed 
that there were no activities from the "Instructional Improvement" and 
"Resource Improvement" areas in the top 20 summer program activities as 
perceived by the vocational agriculture teachers. 
It was also noted that 13 of the 20 activities with the highest 
means as perceived by vocational agriculture teachers were from either 
the "SOE," "FFA" or "Teaching" categories. The 7 remaining activities 
then dealt with program and(or) teacher improvement and department or pro­
gram maintenance. 
The 20 most important summer program activities as perceived by 
superintendents are presented in Table 27, Of the 20 most important ac­
tivities, 9 were from the "Supervised Occupational Experience (SOE)" 
category, 4 were from the "Departmental Administrative" category, two each 
were from the "Resource Improvement," "Teaching," and "FFA" categories, 
and 1 from the "Professional Growth" category. Two activity categories 
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Table 26. Twenty sunuuer program activities with highest means for 
teachers 
Activity Category Mean 
1, Visit homes and meet with 
parents of incoming students, 
2. Attend professional educa­
tion inservice workshops. 
3.5. Hold regular FFA meetings. 
3.5.Visit other programs 
5. Visit students entering 
vocational agriculture. 
6. Work with local and(or) 
county fairs. 
7. Attend state and regional 
professional meetings, 
8. Visit and evaluate student 
SOE programs. 
9. Accompany chapter members 
to leadership camp. 
10., Supervise preparation of 
FFA program of work. 
11. Attend inservice workshops 
or credit courses on 
technical agriculture 
subject matter. 
12. Assist students in planning 
for their SOE programs. 
13. Provide individualized 
instruction and supervision 
for students'' SOE programs, 
14. Make instructional visits 
to adult/young farmers. 
Teaching 
Professional Growth 
Future Farmers of America 
Professional Growth 
Departmental 
Administrative 
Agriculture Organizations 
and Associations 
Professional Growth 
Supervised Occupational 
Experience 
Future Farmers of America 
Future Farmers of America 
Professional Growth 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Teaching 
15.33 
14.63 
14.41 
14.41 
14.32 
14.17 
14.03 
13.98 
13.94 
13.79 
13.73 
13,72 
13.71 
13.60 
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Table 26. (Continued) 
Activity Category Mean 
15. Aid students in selecting Supervised Occupational 
livestock and crops for Experience 
SOE programs. 13.49 
16. Assist students in securing Supervised Occupational 
employment for SOE programs. Experience 13.29 
17. Evaluate program. Departmental Administrative 13.22 
18. Supervise FFA recreational Future Farmers of America 
activities. 13.14 
19. Assist with FFA leadership Future Farmers of America 
camp. 13.13 
20. Work with FFA committees. Future Farmers of America 13.06 
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were not represented in the top 20 activities as perceived by superinten­
dents. These were the "Instructional Improvement" and "Agricultural 
Organizations and Associations" categories. Superintendents placed a 
great deal of importance on SOE summer program activities indicating sup­
port for these activities, 
A combined analyses of the 20 summer program activities with the 
highest means in Tables 25, 26, and 27 indicate that of the 20 activities 
appearing on the total sample list, 14 of the same activities appeared on 
the teacher list and 13 of the same activities appeared on the superinten­
dents list, A comparison of the teacher list (Table 26) and the superin­
tendent list (Table 27) finds that 11 activities appeared on both lists. 
Activities appearing on both the teacher and superintendent lists were 
"Visit students entering vocational agriculture," "Assist students in se­
curing employment for SOE programs," "Assist students in planning for 
their SOE programs," "Aid students in selecting livestock and crops for 
SOE programs," "Visit and evaluate student SOE programs," "Work with FFA 
committees," "Evaluate program," "Accompany chapter members to leadership 
camp," "Visit homes and meet with parents of incoming students," "Attend 
state and regional professional meetings," and "Provide individualized 
instruction and supervision for students' SOE programs." Of the remaining 
9 activities appearing on the teacher list 4 dealt with "FFA" activities, 
3 with "Professional Growth" activities and 1 each with "Teaching" and 
"Agriculture Organizations and Associations" activities. Of the 9 remain­
ing activités on the superintendents list 4 were from the "SOE" category. 
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Table 27. Twenty summer program activities with highest means for 
superintendents 
Activity Category Mean 
1. Contact employers of 
students for feedback of 
student and program needs. 
2. Supervise student projects 
in school greenhouses or 
on school land. 
3. Develop training stations 
for SOE programs. 
4. Assist students in securing 
employment for SOE programs. 
5. Provide vocational 
guidance assistance to 
youth and adults. 
6. Meet with vocational 
agriculture advisory 
committee. 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Teaching 
Departmental Administrative 
15.78 
15.03 
14.77 
14.76 
14.71 
14.37 
7. Inventory vocational 
agriculture equipment. 
8. Assist students in planning 
for their SOE programs. 
9. Aid students in selecting 
livestock and crops for 
SOE programs. 
10. Visit and evaluate student 
SOE programs. 
11. Work with FFA committees. 
12. Aid students in keeping 
accurate records of SOE 
programs. 
Resource Improvement 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Supervised Occupational 
Experience 
Future Farmers of America 
Supervised Occupational 
Experience 
14.21 
14.03 
13.98 
13.90 
13.89 
13.75 
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Table 27. (Continued) 
Activity Category Mean 
13. Evaluate program. Departmental Administrative 13. 63 
14. 5 Accompany chapter members 
to leadership camp 
Future Farmers of America 
13. 59 
14. 5 Visit students entering 
vocational agriculture. 
Departmental Administrative 
13. 59 
16. Supervise land laboratory 
or school farm. 
Resource Improvement 
13. 53 
17. File weekly teacher 
activity reports with 
administrators. 
Departmental Administrative 
13. 41 
18. Visit homes and meet with 
parents of incoming students. 
Teaching 
13. 17 
19. Attend state and regional 
professional meetings. 
Professional Growth 
13. 16 
20. Provide individualized 
instruction and supervision 
for students' SOE programs. 
Supervised Occupational 
Experience 
13. 14 
2 each from the "Departmental Administrative" and "Resource Improvement" 
categories and 1 from the "Teaching" category. 
Table 28 reveals the 20 summer program activities with the lowest means 
for the total sample. Among these activities were 7 from the "Teaching" 
category, 4 from the "Resource Improvement", 3 each from the "Departmental 
Administrative," and "Professional Growth" categories, and 1 each from the 
"Supervised Occupational Experience (SOE)" and "FFA" categories. It should 
be noted that the activities in Table 28 are listed from the lowest mean 
score (5.49) to the highest mean score (10.73). 
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Table 28. Twenty summer program activities with lowest means for the 
total sample 
Activity Category Mean 
1. Teach a modified agricul­
ture program for students 
outside the vocational 
agriculture curriculum. 
2. Supervise facilities for 
adults to repair equipment. 
3. Serve as a placement office 
for agriculture employment 
in the community. 
4. Teach summer classes related 
to students SOE programs. 
5. Conduct supplemental classes 
for students in vocational 
agriculture. 
6. Instruct adults in repair 
of equipment. 
7. Clean vocational agricul­
ture facilities. 
8. Gain experience working in 
agriculture-related fields. 
Teaching 
Teaching 
Agriculture Organizations 
and Associations 
Supervised Occupational 
Experience 
Teaching 
Teaching 
Resource Improvement 
Professional Growth 
9. Repair and remodel vocation- Resource Improvement 
al agriculture facilities. 
10. Conduct adult/young farmer Teaching 
classes. 
5.49 
5.60 
6.93 
7.19 
7.23 
7.42 
8.03 
8.14 
8.18 
8.31 
11. Conduct a tractor safety 
program for 13 and 14 
year old students. 
12. Care for plants in school 
greenhouses. 
Teaching 
Resource Improvement 
8.98 
9.22 
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Table 28. (Continued) 
Activity Category Mean 
13. File weekly teacher activity 
reports with administrators. 
Departmental Administrative 
8.72 
14. Organize FFA tours. Future Farmers of America 10.54 
15. Study cumulative records 
of incoming students. 
Departmental Administrative 
10.61 
16. Provide vocational guidance 
assistance to youth and 
adults. 
Teaching 
10.66 
17. Upgrade teaching 
certificates. 
Professional Growth 
10.68 
18. Visit other programs. Professional Growth 10.73 
19. Repair instructional tools 
and equipment. 
Resource Improvement 
10.80 
20. Prepare a report on 
placement and follow-up of 
vocational agriculture 
graduates. 
Departmental Administrative 
10.84 
It was noted that as a total sample, teachers and superintendents 
placed the least importance (lowest mean values) on activities relating 
to group teaching. It is concluded that teachers and superintendents feel 
that teaching of structured classes should not be a responsibility of the 
vocational agriculture teacher during the summer months. 
The 20 summer program activities with the lowest mean for teachers are 
presented in Table 29. The activities listed in Table 29 are ordered 
from the lowest mean score (7.21) to the highest mean score (11.25). It 
was observed that 7 activities were from the "Teaching" category, 5 were 
from the "Departmental Administrative" category, 4 were from the "Resource 
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Table 29. Twenty summer program activities with the lowest means for 
teachers 
Activity Category Mean 
1. Supervise facilities for 
adults to repair equipment. 
2. Repair and remodel voca­
tional agriculture 
facilities. 
3. Teach a modified agricul­
ture program for students 
outside the vocational 
agriculture curriculum. 
4. Conduct supplemental classes 
for students in vocational 
agriculture. 
5. Clean vocational agricul­
ture facilities. 
6. Study cumulative records 
of incoming students. 
7. Teach summer classes 
related to students' SOE 
programs. 
8. Conduct a tractor safety 
program for 13 and 14 
year old students. 
9. Conduct adult/young farmer 
classes. 
10. File weekly teacher 
activities reports with 
administrators. 
11. Prepare a report on place­
ment and follow-up of 
vocational agriculture 
graduates, 
Teaching 
Resource Improvement 
Teaching 
Teaching 
Resource Improvement 
Departmental Administrative 
Supervised Occupational 
Experience 
Teaching 
Teaching 
Departmental Administrative 
Departmental Administrative 
7.21 
8.05 
8.09 
8.59 
9.51 
9.56 
9.57 
9,62 
10.05 
10.31 
10.33 
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Table 29. (Continued) 
Activity Category Mean 
12, Serve as a placement office 
for agriculture employment 
in the community. 
Agriculture Organizations 
and Associations 
10. 48 
13. Prepare newspaper articles 
and radio programs. 
Departmental Administrative 
10. 68 
14. Care for plants in school 
greenhouses. 
Resource Improvement 
10. 73 
15. Instruct adults in the 
repair of equipment. 
Teaching 
10. 75 
16. Repair instructional tools 
and equipment. 
Resource Improvement 
10. 87 
17. Provide vocational guidance 
assistance to youth and 
adults. 
Teaching 
10. 92 
18. Schedule regular office 
hours to receive calls and 
complete office work. 
Departmental Admininstrative 
10. 98 
19. Visit community establish­
ments to become aware of 
labor and market trends. 
Agriculture Organizations 
and Associations 
11. 19 
20. Coordinate vocational 
agriculture program 
activities with other 
organizations. 
Agriculture Organizations 
and Associations 
11.25 
"Improvement" category, 2 were from the "Agriculture Organizations and 
Associations" category, with 1 each from the ''Instructional Improvement" 
and "Supervised Occupational Experience (SOE)" categories. There were no 
activities from the "Professional Growth" and "FFA'' categories identified 
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in the 20 least important summer program activities list as perceived by 
teacher respondents. 
It is apparent that teachers feel they should not be spending their 
summer hours in structured teaching activities or within the confines of 
the schools physical plant. It can be concluded that teachers feel 
summer program activities take place outside the four walls of the class­
room and away from the school buildings in actual in-the-field settings. 
Table 30 lists the 20 summer program activities with the lowest means 
for superintendents. It was observed that 6 activities were from the 
"Teaching" category, 4 each from the "Professional Growth" and "Agricul­
ture Organizations and Associations" categories, 2 each from the "Instruc­
tional Improvement" and "Resource Improvement" category and 1 each from the 
"Supervised Occupational Experience (SOE)" and "Departmental Administra­
tive" categories. In addition there was one category that did not appear 
on the superintendents list of 20 activities with the lowest means; namely, 
the "FFA" category. It was also observed that the one activity appearing 
on the superintendents list from the "SOE" category involved the teaching 
of structured SOE classes during the summer. 
It was concluded that superintendents do not feel that structured 
group teaching activities and the improvement of teacher standing through 
credit type activities are viable portions of the summer program. It was 
further concluded that superintendents feel that FFA and SOE activities 
are the most important phases of the summer program of activities. 
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Table 30. Twenty summer program activities with the lowest means for 
superintendents 
Activity Category Mean 
1. Serve as a placement 
office for agriculture 
employment in the community. 
2. Teach a modified agriculture 
program for students outside 
the vocational agriculture 
curriculum. 
3. Gain experience working 
in agriculture-related 
fields. 
4. Clean vocational agricul­
ture facilities. 
5. Care for plants in school 
greenhouses. 
6. Conduct adult/young farmer 
classes, 
7. Supervise facilities for 
adults to repair equipment. 
8. Upgrade teaching 
certificates. 
9. Conduct supplemental classes 
for students in vocational 
agriculture. 
10. Visit other programs. 
11. Attend inservice workshops 
or credit courses on 
technical agriculture 
subject matter. 
12. Teach summer classes 
related to students' SOE 
programs. 
Agriculture Organizations 
and Associations 
Teaching 
Professional Growth 
Resource Improvement 
Resource Improvement 
Teaching 
Teaching 
Professional Growth 
Teaching 
Professional Growth 
Professional Growth 
5.94 
8.41 
8.63 
8.78 
8.91 
9.33 
9.59 
9.67 
9.83 
10.00 
Supervised Occupational 
Experience 
10.21 
10.46 
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Table 30. (Continued) 
Activity Category Mean 
13. Prepare newspaper articles 
and radio programs. 
Departmental Administrative 
10. 63 
14, Prepare teaching aids for 
classroom and laboratory use. 
Instructional Improvement 
10. 64 
15. Meet with community service 
groups. 
Agriculture Organizations 
and Associations 10. 78 
16. Participate in and(or) 
conduct state fair 
activities. 
Agriculture Organizations 
and Associations 
10. 79 
17. Conduct a tractor safety 
program for 13 and 14 
year old students. 
Teaching 
10. 84 
18. Instruct adults in the 
repair of equipment. 
Teaching 
11. 00 
19. Visit community establish­
ments to become aware of 
labor and market trends. 
Agriculture Organizations 
and Associations 
11. 16 
20. Revise content of courses. Instructional Improvement 11. 21 
Analyses of the 20 least important summer program activities with the 
lowest means as perceived by the total sample and subgroups are presented 
in Tables 28, 29 and 30. Of the 20 activities appearing on the total 
sample list, 15 appeared on the teacher list and 12 appeared on the super­
intendents list. A comparison of the teacher list (Table 29) and the 
superintendents list (Table 30) finds that 12 activities appear on both 
lists. Activities appearing on both the teacher and superintendent lists 
were "Supervise facilities for adults to repair equipment," "Teach a 
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modified agriculture program for students outside the vocational 
agriculture curriculum," "Conduct supplemental classes for students of 
vocational agriculture," "Teach summer classes related to students' 
Supervised Occupational Experience programs," "Conduct a tractor safety 
program for 13 and 14 year old students," "Serve as a placement office 
for agriculture employment in the community," "Prepare newspaper articles 
and radio programs," "Instruct adults in the repair of equipment," 
"Visit community establishments to become aware of labor and market trends," 
"Clean vocational agriculture facilities," and "Prepare teaching aids for 
classroom and laboratory use." It was also observed that teachers placed 
more activities on the 20 least important list from the "Departmental 
Administrative" and "Resource Improvement" categories while superintendents 
placed more activities from the "Professional Growth," "Instructional 
Improvement" and "Agriculture Organizations and Associations" categories 
on the list. 
A listing of the 63 summer program activities, their category, mean, 
and significant level may be found in Appendix D, Activities are listed 
according to their respective means and ordered highest to lowest. It 
should be noted that the means for 8 activities were significantly dif­
ferent at the .05 level and 6 were significantly different at the .01 
level for the teacher and superintendent subgroups. 
Days Allocated Among Categories 
of Activities 
Table 31 shows the distribution of the 55 working days during the 
summer among the 8 summer program categories by the respondents. Teachers 
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Table 31. Means, standard deviations and t-values for the distribution 
of working days during the summer to eight activity areas 
Total Sample Summer Program Teachers Sup erintendent s 
Mean Activity Area Mean Mean t-value 
S.D. S,D. S.D, 
5. 68 
10, 32 
7. 38 
13. 36 
4, 68 
8. 55 
13. 75 
25. 00 
9. 21 
15. 77 
4. 65 
8. 46 
4. 88 
8. 86 
4. 77 
Departmental 5.41 
Administrative 
Activities 
Instructional 
Improvement 
Activities 
Resource Improve­
ment Activities 
Professional Growth 
8.68 Activities 8.74 9,17 
9, 84 
5, 69 
10. 35 
3. 81 
6. 93 
18. 21 
33. 11 
10. 07 00 H
 31 
3. 61 
6. 56 
3. 39 
6. 16 
4. 81 
 
Agriculture 5.21 _ 7.** 
« « * /» r\ / T " • / O Organizations and 
Associations 
Supervised 
Occupational 
Experience (SOE) 
Activities 
FFA Activities 
Teaching 5.59 _2 gy** 
Activities ^ ^ ^ 
5 .89 
10 .71 
9 . 66 
17 .56 
 
9 .47 
9 .17 
16 .67 
8 .61 
15 .65 
5 .83 
10 .60 
 ,
10.17 
5 .04 
-0.919 
-7.77** 
5.21** 
1.52 
-3.87** 
-0.48 
Significant at the .01 level (124 degrees of freedom—table value = 
2.326), 
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assigned the greatest number of days to the "Supervised Occupational 
Experience" (.18.21 days) and the "FFA" (10.07 days) categories. Superin­
tendents assigned the greatest mean number of days to "Instructional 
Improvement" (9.66 days) and "Supervised Occupational Experience Program" 
(.9,17 days) categories. Significant differences between teachers and 
superintendents in the mean time allocations were observed for five of 
the eight categories. These were: "Instructional Improvement," "Agri­
culture Organizations and Associations," "Supervised Occupational Exper­
ience (SOE) Program," "Resource Improvement" and "Teaching" categories. 
There were no significant differences between teachers and superintendents 
in the allocation of time concerning the "Departmental Administrative," 
"FFA" and "Professional Growth" categories. In all of these comparisons 
except one, the "Supervised Occupational Experience (SOE) Program" means 
for superintendents were higher than the means for teachers. 
Distribution of the 55 working days by the total sample (Table 31) 
shows that 13.75 mean days were assigned to "Supervised Occupational 
Experience (SOE) Program" activities, 9.21 mean days to "FFA" activities 
and 7.38 mean days to "Instructional Improvement" activities. The remain­
ing 24.66 days were almost equally distributed over the remaining five 
activity categories. 
Summer Salary Schedules 
The data in Table 32 reveal that over 80 percent of the Iowa teachers 
are hired on a 12-month contract basis as indicated by teachers (86.84 
percent) and superintendents (81.93 percent). Of the remaining percentage, 
1.32 percent of the teachers indicated an 11—month contract and 7.89 
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Table 32. Salary formulas for vocational agriculture teachers as reported 
by teachers and superintendents 
Salary Teachers Superintendents 
Formula N Percent N Percent 
*Base (12/9) 41 53.95 45 54.23 
*(Base + FFA $) (12/9) 2 2.63 
Base (11/9) 1 1,32 
*Base r^otal Working Days 
Specified Contract Days ) 16 21.05 16 19.28 
Base + (Specified days) 
(45 to 50) per diem 6 7.89 6 7.23 
*Base (1.20) 2 2.63 1 1.20 
*Base (1.25) 2 2.63 — 
*Base (1.45) 1 1.32 1 1.20 
*Base (1.50) 1 1.20 
^Specified Amount 2 2.63 4 4.82 
Information not available 3 3.95 9 10.84 
TOTALS^ 76 100.0 83 100.0 
^An* preceding certain salary formulas indicates a 12-month contract. 
^ Of the 63 matched pairs (teachers and superintendents) 12 percent 
did not agree as to the formula used to calculate the vocational agri­
culture teachers salary. 
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percent indicated an extended contract of from 45 to 60 days during the 
summer. Superintendents reported that 7.23 percent of the teachers were 
hired on an extended contract basis with from 45 to 60 days worked during 
the summer. 
There was much variability noted in the salary formula for teachers 
as reported by both subgroups. It was observed that teachers and super­
intendents reported an additive percentage increase of from 20 to 50 
percent over the base salary for summer employment. It was noted that two 
teachers were hired on a set salary as reported by teachers and four were 
hired on a set salary as reported by superintendents. It was also noted 
that two teachers were receiving additional renumeration for conducting 
FFA activities. Salary information was not available from 10.84 percent 
of the superintendents and 3.95 percent of the teachers. 
Correlation of Response with Selected Variables 
The correlation coefficients between selected teacher, superintendent 
and school variables were computed using bivariate correlation analysis, 
regression subprogram and Pearson's product-moment correlation procedures 
as presented in the SPSS: Statistical Package for the Social Sciences. 
The correlation coefficients are presented in Tables 33 and 34. The 
correlation coefficients are interpreted as follows: 
"In most social science research it is highly unusual 
to find a regression line, especially a straight one, which 
perfectly fits the data. Whether this is because the true 
relationship does not quite fit the curve being drawn or 
because of errors or imprécisions in collecting the data, a 
measure of the 'goodness of fit' of the regression line is 
called for. The Person product-moment correlation coefficient, 
symbolized by r, serves this purpose for linear regression. 
When there is a perfect fit (no error), r takes on the value 
Table 33. Correlations between selected teacher, program and school variables and the eight summer 
program categories and total summer program 
Selected Teacher, Program Summer Program Activity Categories^ 
and School Variables ADACT INACT AOAACT SOEACT FFAACT REIACT TEAACT PROACT TOTSP 
Educational level of 
teachers 0.03*** 0.11 0.10 0.10 0.09 0.11 0.12 0.14 0.22* 
Number of teachers in 
the vo-ag department -0.22 -0.19 0.07 -0.09 -0.09 -0.19 -0.02 -0.05 -0.09 
Number of years teaching 0.05 0,12 -0.17 -0.11 -0.08 0.01 0.06 -0.01 -0.03 
Number of years present 
position r-O.lO -0,00 -0.16 -0.17 -0.17 -0,05 -0.01 -0.02 -0.13 
Teacher salary formula 0.14 0,05 0,10 0.15 0.19* 0.15 0.03 0.07 0.19 
Number of students in 
vo-ag program -0.11 -0.14 0.08 -0.00 -0.12 -0.15 -0.03 -0.05 -0.11 
Number of Iowa farmer 
degrees in the past 
five years -0.17 -0.14 -0.04 -0.11 -0.17 -0.23* -0.05 -0.09 -0.17 
Number of young/adult 
farmers served -0.15 -0.10 -0.02 -0.06 -0.13 0.06 0.12 0.02 -0.08 
Number pf vo'-ag classes 
taught 0,15 0.14 0.19* 0.21* 0.17 0.15 0.16 0.16 0.20 
Number of nonyp-ag 
classes taught —0,12 -0.14 -0.01 —0.19* -0.12 -0.11 -0.23* -0.21 -0.14 
Average number of hours 
devoted to summer 
programs per week 0.02 -0.09 0.07 0.11 -0.02 0.03 -0.03 0.04 -0.11 
Average number of SOE 
V i s i t s  0.20* 0.25* 0.01 0.19* 0.17 0.14 0.14 0.28** 0.12 
^ADACT-—Departmental Administrative Activities; INACT—Instructional Improvement Activities; 
AOAACT—Agriculture Organizations and Associations Activities; SOEACT—Supervised Occupational 
Experience (SOE) Activities; FFAACT—FFA Activities; REIACT—Resource Improvement Activities; 
TEAACT^^Teaching Activities; PROACT'--Professional Growth Activities; and TOTSP-'-Total Summer Program. 
* 
Significant at .05 level of probability. 
** 
Significant at .01 level of probability. 
Significant at ,005 level of probability. 
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of +1.0 or -1.0, where the sign is the same as the sign of 
the regression coefficient. A negative r does not mean a 
bad fit, rather it denotes an inverse relationship. . . 
as X becomes larger, Y tends to become smaller. A positive 
correlation means that X and Y tend to increase (or decrease) 
together. When the linear regression line is a poor fit to 
the data, r will be close to zero. Indeed, the value of zero 
denotes the absence of a linear relationship. . . . 
Person's r, which is computed both by SCATTERGRAM and 
PEARSON CORR, serves a dual purpose. Besides its role as 
an indicator of the goodness of fit of the linear 
regression, it is a measure of association indicating the 
strength of the linear relationship between the two 
variables. The regression coefficient b does not serve this 
purpose; it merely denotes the slope of the line. When we 
want to know the strength and direction of a linear 
relationship, we consult r. If the value of r is close to 
zero, we can assume there is little or no linear relationship 
between the two variables. If the value of r approaches 
+1.0 or -1.0, we can assume there is a strong linear 
relationship" (SPSS: Statistical Package for the Social 
Sciences). 
Data in Table 33 indicate the relationships between selected teacher, 
vocational agriculture program and school variables and teacher summer pro­
gram activity ratings. It was noted that there were few significant rela­
tionships shown between the summer program activities and the selected 
variables. Significant and positive relationships were found for nine 
pairs of variables and summed summer program activities. They were: 
1) "Educational level of teachers" with "Departmental Administrative" ac­
tivities (P. >.005) and "Total Summer Program" (P. >".05); 2) "Teacher 
salary formula" with "FFA activities" (P. >.05); 3) "Number of Iowa farmer 
degrees in the past five years" with "Rsource Improvement" activities 
(P. >,05); 4) "Number of vo-ag classes taught" with "Agriculture Organiza­
tions" activities (P. >.05) and "Supervised Occupational Experience (SOE)" 
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activities (P. >.05); and 5) "Average number of SOE visits per student'' 
with "Departmental Administrative" activities (P.J>.05), "Instructional 
Improvement" activities (P,>.05), "Supervised Occupational Experience 
(SOE)" activities (P. >.05), and "Professional Growth" activities (P.>.01). 
Significant negative relationships were found for two pairs of vari­
ables and summed summer program activities. They were: 1) "Number of non-
vo-^ag classes taught" with "Supervised Occupational Experience (SOE)" 
activities (P. >.05) and "Teaching activities" (P. >.05). 
While only 11 of the 108 correlation coefficients in Table 33 were 
significant at the .05 or greater level, it may be concluded that little 
relationship existed between teacher and situational variables and the rat­
ings teachers placed on the eight summer program categories and total sum­
mer program. 
Data in Table 34 present the correlation coefficients between the 
superintendents summer program activity ratings and selected superintendent, 
vocational agriculture program, and school variables. Significant positive 
relationships were calculated for two pairs of variables and summer program 
activities. They were: 1) "Number of years administrating vocational 
agriculture programs" with "Total Summer Program" (P.>.05); 2) "Number of 
students enrolled in the high school" with "Supervised Occupational Exper­
ience (SOE)" activities (P. >.05); and 3) "Frequency of other summer par-r-
ticipation by superintendents" with "Total Summer Program" activities 
(P.> .05). 
Significant negative correlation coefficients were found for three 
pairs of variables and summer program activities. They were; 1) "Number 
Table 34. Correlations between selected superintendent, program and school variables and the eight 
summer program categories and total summer program 
Progrm''and''sch"or''°"' Sumier Program Activity Categories" 
Variables ADACT INACT AOAACT SOEACT FFAACT REIACT TEAACT PROACT TOTSP 
Educational level of 
superintendents -0.03 0.17 -0.05 0.09 -0.04 -0.06 -0.03 -0.03 0.05 
Number of years present 
position 0.10 0.08 0.06 -0.02 0.10 0.09 -0.05 0.03 0.14 
Number of years admin­
istrating vocational 
agriculture programs 0,18 0.14 0.14 0.09 0.17 0.18 0.04 0.07 0.22* 
Number çf students 
enrolled in the high 
school 0,00 0,21 0.03 0.24* 0.03 0.12 -0.04 0.21* 0.10 
Number of visits with 
the vo-ag teacher 
during the summer -0.16 -0.20* -0.07 -0.27* -0.08 -0.12 -0.13 -0.12 -0.18 
Superintendents accompany­
ing vo-ag teacher on 
SOE visits 0.15 0.16 0.08 0,13 0.11 0.17 0.19 0.16 0.15 
Frequency of SOE visits 
with vo-ag teacher by 
superintendents 0,15 0.18 0.06 0.13 0.06 0.18 0.12 0.16 0.12 
Superintendents partici­
pating in other vo-ag 
activities during summer 0.09 -0.07 0.10 0.06 0.14 -0.03 0.17 0.06 0.14 
Frequency of other 
summer participation 
by superintendents 0.11 0.09 -0.01 0.11 0.13 0.13 0.14 0.16 0.23 
Required report of 
summer activities -0.00 0.10 -0.11 -0.07 -0.00 0.11 0.10 -0,04 0.16% 
Frequency of a required 
report -0.09 0.03 -0.01 -0.31** -0.10 -0.04 0.03 -0.17 -0.01 
^ADACT-—Departmental Administrative Activities; INACT—Instructional Improvement Activities; 
AOAACT—Agriculture Organizations and Association Activities; SOEACT—Supervised Occupational Exper­
ience (SOE) Activities; FFACT—FFA Activities; REIACT—Resource Improvement Activities; TEAACT— 
Teaching Activities; PROACT—Professional Growth Activities; and TOTS?—Total Summer Program. 
* 
Significant at .05 level of probability. 
** 
Significant at the ,01 level of probability. 
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of visits with the vo-ag teacher during the summer" with "Instructional 
Improvement" activities (?,>•.05) and "Supervised Occupational Experience 
(SOE)" activities (P.>.05); 2) "Frequency of a required report" with 
"Supervised Occupational Experience (SOE)" activities (P.>.01). 
Since only six of the ninety-nine coefficients were significant, it 
was concluded that a minimal relationship existed between the superinten­
dent personal and situational variables and the summer program activities. 
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CHAPTER V, SUMMARY, CONCLUSIONS 
AND RECOMMENDATIONS 
Summary 
This study was designed to identify the attitudes of vocational 
agriculture teachers and their superintendents toward selected summer pro­
gram activities. A random sample of 100 teachers and their superintendents 
was taken by asking for the completion of a three-part questionnaire dur­
ing the spring of 1978. A 76 percent teacher return and an 83 percent 
superintendent return yielded a 63 percent matched pair response to the 
63 summer program activities, the 21 demographic items and the allocation 
of time sections of the instrument. 
Statistical analysis of data employed the use of SPSS: Statistical 
Package for the Social Sciences programs yielding the mean, standard 
deviation, percentage, correlation, and other statistics. The data were 
analyzed to: 1) determine the importance of selected summer program 
activities as perceived by superintendents and vocational agriculture 
teachers in Iowa, 2) determine if differences existed between vocational 
agriculture teachers and superintendents in their perceptions of the im­
portance of select summer program activities, 3) identify those elements 
of summer program activities that vocational agriculture teachers consider 
to be most valuable, 4) determine the number of days which the vocational 
agriculture teacher should spend during the summer on groups of activities. 
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and 5) determine the relationship between selected factors and the 
importance assigned to vocational agriculture summer program activities. 
Conclusions 
Based on findings from the sample, the following conclusions concerning 
teachers, superintendents and vocational agriculture programs in the 
state of Iowa were drawn. 
1. Vocational agriculture teachers conducted an average of 4.63 
vocational agriculture classes per day averaging 15.2 students per class 
with a mean enrollment of 70.28 students per department. Teachers also 
averaged four-tenths of a nonvocational agriculture class load per teacher 
per day. In addition to the all-day program, 85.4 percent of the teachers 
conducted young/adult farmer classes enrolling an average of 61.47 farmers 
in 66 programs, 
2. Teachers averaged 9.97 years of teaching experience and 8.57 years 
in their present position. Less than 20 percent of the teacher taught 
in multiple teacher departments with 81,6 percent of the teachers being 
employed as the only vocational agriculture teacher in a single teacher 
department, 
3. Teachers, on the average, devoted more than 45 hours per week to 
summer program activities with an average of 2.68 SOE visits per student 
per year or approximately 187 SOE visits per teacher per year in an average-
sized department. About 60 percent of the teachers reported or filed a 
schedule of summer program activities with their superintendents on a 
regular basis; 31,2 percent reported monthly; 11,5 percent reported weekly, 
9.8 percent reported annually; 3.3 percent reported quarterly; and 1.6 
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percent reported bi-weekly. Aoproximately 40 percent of the teachers did not 
report or file a schedule of summer program activities. 
4. Teachers and superintendents met an average of 12.62 times during 
the summer months. Superintendents accompanied the vocational agriculture 
teacher on .23 SOE visits per year and participated in 1.47 other voca­
tional agriculture summer program activities. 
5. Of the teachers, approximately 45 percent had completed 30 or more 
credit hours beyond the Bachelor of Science degree; 22.4 percent had com­
pleted a Master of Science or other advanced degree. Of the superinten­
dents in the study, 100 percent had completed the requirements for a 
Master of Science degree; 64.5 percent reported an additional 30 quarter 
hours of credit; and 11.8 percent reported other advanced degrees. These 
findings were expected since Iowa superintendent certification require­
ments dictate the minimum of a master's degree. Superintendents averaged 
12.91 years administering vocational agriculture programs and 8.66 years 
in their present position. 
6. Teachers and superintendents reported 80.0 percent of the teachers 
being hired on a 12-month basis with 90.0 percent being paid on the regu­
lar salary schedule for summer work. Of those not reporting 12-month 
employment, 1.3 percent reported 11-month contracts on a regular salary 
base, 21.1 percent reported a specified number of days summer employment 
on a per diem rate, and 2.6 percent reported a flat rate for summer 
service. 
Based upon data analysis the following conclusions concerning summer 
program activities were drawn. 
94 
1. There were no significant differences between teachers and 
superintendents in their total summer program attitude scores. Some dif­
ferences did exist between the two groups when summer program activities 
were considered in categories. 
2. Of the 63 individual summer program activities, teachers and 
superintendents differed significantly in their ratings of 14 activities, 
6 at the .05 level and 8 at the .01 level. Of the 14 significant activi­
ties, teachers rated 11 items dealing with professional improvement, 
student and agricultural organization-type activities higher than super­
intendents. Superintendents rated 3 activities higher than teachers which 
were related to administrative type-activities. 
3. The mean scores for 61 of the 63 identified summer program 
activities, as rated by teachers and superintendents, were above the mid­
point of 8 on the 16-point certainty decision scale. This, coupled with 
a reliability coefficient of greater than .9 for the 63 summer program 
activities indicates that the teachers and superintendents agreed that a 
high degree of importance should be placed upon summer program activities 
and that the measured attitudes were reliable indicators for the summer 
program activities. 
4. Teacher-rated summer program activities with the highest mean 
scores were generally considered to be student contact activities dealing 
with SOE and FFA programs. Other highly rated activities were generally 
associated with program and teacher improvement. The lowest rated activi­
ties tended to be related to maintenance, group teaching and administrative 
activities. 
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5. Superintendent-rated summer program activities with the highest 
mean scores tended to be program-oriented and involved development and 
organization of SOE and program improvement. Other highly rated activi­
ties involved student-related SOE activities and departmental duties. 
The lowest rated activities for superintendents were generally those that 
would tend to keep the teacher confined to the formal school setting and 
not allow for individual student contact or instruction. 
6. Correlation coefficients between selected teacher, superintendent, 
vocational agriculture program, and school variables and the summer pro­
gram activities showed that few relationships existed. 
7. Teachers placed greater emphasis on professional growth 
activities than did their superintendents (X = 13.64 versus X = 10.61) 
(P.>.05) but attributed fewer days to the activity area (X = 4.18 versus 
X = 5.04). 
8. Teachers emphasized involvement with community and agriculturally-
related organizations more than superintendents (X = 12.00 versus X = 
10.56) (P.>.01) but devoted fewer days to the activity area (3.81 days 
versus 5.21 days) (P. >.01). 
9. Superintendents placed greater emphasis upon routine departmental 
activities than did teachers (X = 12.47 versus X = 11.6) (P. >.05) and 
devoted more summer program time to the area (5.89 days versus 5.41 days). 
10, Teachers and superintendents agreed on the importance of five of 
the eight summer program areas (no significant differences in their mean 
scores) but showed significant differences in allocation of days to these 
five areas (P.> .01). 
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Activity Area Teacher Mean vs. 
Superintendent 
Means 
Teacher days vs. 
Superintendent 
Days 
FFA 13,30 vs, 12,64 10.07 vs. 8.61 
SOE 12,68 vs. 13.96 18.21 vs. 9.17 
Instructional Improvement 11.71 vs. 11,28 5.69 vs. 9.66 
Resource Improvement 11.11 vs. 12.64 3.61 vs. 5.83 
Teaching 10.64 vs. 11.20 3.39 vs. 5.59 
11. Iowa teachers and superintendents felt that the SOE portion of 
the summer program was important to the vocational agriculture program 
and allotted 25 percent of the teachers' time to these activities. An 
additional 17 percent of the teachers time was devoted to FFA program ac­
tivities. The remaining 58 percent of the teachers summer days were 
allotted to activities having little personal contact with students. 
The findings of this research revealed that teachers and superinten­
dents do feel that the summer programs of vocational agriculture are an 
important part of a total vocational program. The following recommenda­
tions, based on the findings, are worthy of consideration by persons 
responsible for the operation, supervision and administration of vocational 
agriculture programs. These findings are that educators and administra­
tors continue to; 
1. Emphasize the importance of summer program activities to the 
total vocational agriculture program. 
Recommendations 
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2. Recognize the importance of SOE activities as the application of 
technical agriculture information by the student under the vocational 
agriculture teachers supervision. 
3. Recognize that agriculture teachers must be hired on a continuous 
basis to add continuity to the vocational agriculture program and provide 
individualized instruction concerning the students SOE program during the 
summer months when agriculture is at its prime. 
4. Strive to maintain the 12-month employment contract for 
vocational agriculture teachers. 
5. Write concise job descriptions outlining the duties and 
responsibilities of the vocational agriculture instructor at all times 
during the year and especially during the summer. 
6. Recognize that program maintenance responsibilities are also a 
part of the teachers summer program activities. 
7. Understand that administrators are influential in molding and 
responsible for directing the teachers activities during the summer months. 
8. Understand that teachers are trained as vocational educators and 
are responsible to the administrators and the community in providing an 
effective viable summer program of activities involving students. 
9. Discuss the importance of summer programs and summer program 
activities in undergraduate and beginning teacher classes. 
10. Realize the need for effective communications between teachers 
and administrators in a combined effort to meet the vocational agriculture 
program objectives. 
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11, It is also recommended that a national committee of teachers, 
educators, administrators, and those concerned with vocational agriculture 
summer programs be appointed to make recommendations and implement fur­
ther research. 
Recommendations for further research include; 
1. Indepth analysis of teachers responsibilities by type of program 
and the writing of detailed job descriptions outlining the duties of 
teachers by type of program during the academic year and summer months. 
2. Duplication of this research in other regions of the country with 
analysis of data for localized conditions and the combined analysis of 
data for national implications and recommendations. 
3. Evaluation of the cost-benefit of the continuous vocational 
agriculture program. 
4. Continued research supporting the importance of SOE programs to 
the total vocational agriculture curriculum and as the application of tech­
nical agricultural information when agriculture is at its prime. 
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APPENDIX A 
Department of Agriculture Education 
Iowa State University, Ames, Iowa 
Vocational Agriculture 
Summer Program Attitude Scale 
DIRECTIONS: Vocational Agriculture Summer Programs are defined as the activities planned and conducted by a teacher for 
the purpose of providing instruction and performing duties related to the total vocational agriculture program during 
June,, July and August. On the following pages are a number of statements about summer programs. We are interested in 
your feelings or opinions about each statement. After you have read each statement, please circle the "A" (agree) if you 
agree with the statement or the "D" (disagree) if you disagree with the statement. Once you have made this decision, 
please indicate the strength of your decision by circling one of the numbers which appear to the right of each statement. 
If it really doesn't make much difference to you if you agree or disagree with the statement, circle 1. If you very 
strongl.y agree or disagree with the statement, circle 5- For some statements, the numbers 2,3,4 may better describe how 
strongly you agree or disagree with the statement. When this is the case, circle the appropriate number. 
For example, consider the statement: All men are created equal. ^ 1 2 3 5. Do you agree or disagree with this 
statement? Circle "A" or "0".  How strongly do you agree or disagree with the statement? Circle the appropriate number.  
Please be sure to circle both £ letter and £ number after each statement, unless you are completely undecided 
whether you agree or disagree with the statement. In that case, circle both "A" and "D", but do not ci rcle any of the 
numbers. This response indicates that you neither agree or disagree with the statement. 
There are no r i ght or wrong answers to the statements. The answers which will be most helpful to this research pro­
ject are the ones which best reflect your own feelings about each statement. Please respond to each statement indica­
ting your feeling or opinion relative to vocational agriculture summer programs. 
Departmental Admin i st rat i ve Act i v i tes 
As part of a vocational agriculture summer program, the 
teacher should: 
Schedule regular office hours to r e c e i v e  calls ^'23^5 
and complete office work. 
A File weekly teacher activity reports with 
admi n i st rators. 
1 2 3 4 5  
Prepare newspaper articles and radio programs. ^ 1 2 3 4 5 
Preview instructional materials. 1 2 3 4 5  
Study curnmulative records of incoming students. ^ I 2 3 4 5 
Meet with school administrators. 1 2 3 4 5  
Prepare a report on placement and follow-up of ^ 1 2 3 4 5 
vocational aariculture graduates. 
Visit students entering vocational agricul- q 1 2 3 4 5 
lure. 
Meet with vocational agriculture advisory ^ 1 2 3 4 5 
commi ttee. 
evaluate program. *12 3 4 5 
Instruct ional Improvement Acti vi t ies 
As part of a vocational agriculture summer program, the 
teacher should; 
Prepare teaching aids for classroom and ^ 1 2 3 4 5 
laboratory use. 
Revise curriculum content. 
Revise lesson plans. 
Rev I se content for courses. 
1 2 3 4 5  
1 2 3 4 5 
1 2 3 4 5  
Ill 
Agriculture Orqanizat ions and Association Act ivi t ies FFA Activities (Con't) 
As part of a vocational agriculture summer program, the 
teacher should: 
Participate in and/or conduct state fair 
activities. 
1 2 3 4 5  
As part of a vocational agriculture summer program, the 
teacher should: 
A 
D Supervise FFA recreational activities. Z 1 2 3 4 5 
Attend agricultural field days and conferences, p 1 2 3 4 5 
Coordinate vocational agriculture program 
activities with other organizations. 
Work with local and/or county fairs. 
Meet with community service groups. 
Visit community establishments to become aware 
of labor and market trends. 
Serve as a placement office for agriculture 
employment in the community 
1 2 3 4 5  
! 2 3 4 5 
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
Assist with FFA leadership camp. 
Accompany chapter members to leadership camp.^ 1 2 3 4 5 
g 1 2 3 4 5 
Organize FFA tours. ^ 1 2 3 4 5 
Resource Improvement Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
Repair instructional tools and equipment. ^ 1 2 3 4 5 
Organize classroom and laboratory facilities ^ I 2 3 4 5 
Supervised Occupational Experience (SOE) Program Activities Care for plants in school greenhouses. 1 2 3 4 5  
As part of a vocational agriculture summer program, the 
teacher should: 
Teach summer classes related to students SOE 
programs. 
Visit and evaluate student SOE programs. 
Provide individualized instruction and 
supervision for students' SOE programs. 
Assist students in planning for their SOE 
programs. 
Aid students in keeping accurate records of 
SOE programs. 
Supervise student projects in school green­
houses or on school land. 
Contact employers of students for feedback on 
student and program needs. 
Develop training stations for SOE programs. 
Assist students in securing employment for 
SOE programs. 
Aid students in selecting livestock and crops 
for SOE programs. 
FFA Activities 
A 
D 
A 
D 
A 
0 
A 
D 
A 
D 
A 
D 
A 
D 
A 
D 
A 
D 
A 
D 
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
1 2 3 4 5  
Supervise land laboratory or school farm. ^ 1 2 3 ^ 5 
Repair and remodel vocational agriculture ^ 1 2 3 4 5 
facilities. 
Inventory and order new Instructional ^ 1 2 3 4 5 
materials and supplies. 
Clean vocational agriculture facilities. ^ 1 2 3 4 5 
Inventory vocational agriculture equipment, p 1 2 3 4 5 
Plan safety program for vocational agricul- pi 2 3 4 5 
ture instruction. 
Teaching Activities 
As part of a vocational agriculture summer program, the 
teacher should : 
Conduct adult/young farmer classes. 1 2 3 4 5  
As part of a vocational agriculture summer program, the 
teacher should: 
Work with FFA committees. 
Hold regular FFA meetings. 
1 2 3 4 5  
1 2 3 4 5  
Supervise preparation of FFA program of work. p 1 2 3 4 5 
Teaching a modified agriculture program for p 1 2 3 4 5 
students outside the vocational agriculture 
curriculum. 
Supervise demonstration plots involving p 1 2 3 ^ 5 
new agriculture practices. 
Provide vocational guidance assistance to » 1 2 3 4 5 
youth and adul ts. 
Instruct adults in the repair of equipment. p 1 2 3 4 5 
Conduct supplemental classes for students p 1 2 3 4 5 
of vocational agriculture. 
Supervise facilities for adults to repair p 1 2 3 4 5 
equi pment. 
Conduct a tractor safety program for 13 and *12 3 4 5 
14 year old students. 
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Teaching Activities (Con't) Professional Growth Activities (Con't) 
As part of a vocational agriculture summer program, the 
teacher should: 
Make instructional visits to adult/young ^ 1 2 3 4 5 
farmers. 
Visit homes and meet with parents of 
incoming students. 
Professional Growth Activities 
12 3 4 5 
As part of a vocational agriculture summer program, the 
teacher should: 
Attend professional education inservice ^ 1 2 3 4 5 
workshops. 
As part of a vocational agriculture summer program, the 
teacher should: 
Attend state and regional professional 
meetings. 
Visit other programs. 
Gain experience working in agriculture 
related fields. 
Attend inservice workshops or credit 
courses on technical agriculture subject 
matter. 
12 3 4 5 
12 3 4 5 
1 2 3 4 5 
1 2 3 4 5  
Up-grade teaching certificate. 1 2 3 4 5  
DIRECTIONS: Vocational agriculture instructors employed on a 12 month basis have approximately 65 days of extended 
service during the summer months. Allowing for a two week vacation period (10 days), please alot the remaining 55 
days into the eight following areas using the column to the left. 
No. Days 
Departmental Administrative Activities 
Instructional Improvement Activities 
Agriculture Organizations and Association Activities 
Supervised Occupational Experience (SOE) Program Activities 
FFA Activities 
Resource Improvement Activities 
Teaching Activities 
55 
Professional Growth Activities 
Total 
PLEASE COMPLETE THE DEMOGRAPHIC INFORMATION SECTION ON THE REVERSE SIDE OF THE (QUESTIONNAIRE. 
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DEMOGRAPHIC INFORMATION: Please fill in the blank or place a 
your situation or experience. 
A. Vocational agricultural instructors will please 
complete the items in this column. 
What is your highest level of education obtained? 
( ) B.S. { ) B.S. +30 or more quarter hours ( ) M.S. 
( ) M.S. +30 or more quarter hours; other please 
speci fy 
The number of persons teaching in the vocational agricul­
ture department is: 
{ ) one person ( ) three persons 
( ) two persons other please specify 
How long have you been teaching vocational agriculture? 
yrs. 
How long have you been in your present position? yrs. 
How is the salary for the summer contract period calcu­
lated in your district? Please specify 
Over the past five years; (1973 to and including 
1978) how many students from your school received 
the Iowa Farmer Degree? 
For the 1977-78 school year beginning July 1 to 
present, please report the number of: 
Students enrolled in your vocational 
agriculture classes. 
Young/adult farmers participating in 
programs or classes you conducted. 
Classes of vocational agriculture 
which you taught. 
Classes other than vocational agricul­
ture which you taught. 
How many hours per w.îek did you devote to vocational 
agriculture summer program activities last summer? 
How many SOE visits do you average per student per 
year? 
check W) in the appropriate set of brackets to describe 
B. Superintendents will please complete the items in 
this column. 
What is your highest level of education obtained? 
( ) B.S. ( ) B.S. +30 or more quarter hours ( ) M.S. 
{ ) M.S. +30 or more quarter hours; other please 
speci fy 
How long have you been in your present position? yrs. 
How long have you been administering a program of 
vocational agriculture? yrs. 
How many students are there enrolled in your high 
school ? 
How often do you visit with the vocational agriculture 
instructor during the summer months? 
Have you ever accompanied the vocational agriculture 
instructor on a SOE visit? Yes( ) No { ) If yes how often? 
Have you ever participated in any other summer activity 
conducted by the vocational agriculture instructor? 
( ) Yes ( ) No. If yes how many? 
Do you require a regular report concerning the voca­
tional agriculture teachers summer activities? 
( ) Yes ( ) No. If yes how often? 
How is the salary for the summer contract period calcul­
ated in your district? Please specify 
First Class 
Permit No. 675 
Ames, Iowa 
Business Reply Mail 
No Postage Stamp Necessary if Mailed in the United States 
Postage will be paid by 
Iowa State University 
I SU Mail Center 
Ames, Iowa 50011 
P-185 
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IOWA STATE UNIVERSITY 
of Science and Technology 
AMES, IOWA 50011 
Department of 
Agricultural Engineering 
Davidson Hall 
Telephone 515 294 2871 
February 17, 1978 
Currently I am a graduate student in Agricultural Education 
at Iowa State University in the final phases of my graduate program. 
As a portion of my research effort 1 wish to determine summer 
activities which are deemed important to successful vocational 
agriculture programs. 
With this letter I am requesting a copy of your current 
state plan fcr vocational agriculture or any other directives rela­
tive to summer activities of vocational agriculture instructors. 
Such as, lists of approved summer activities, state policy concern­
ing extended contracts, etc. The use of these materials will be 
limited to development of a composite list of summer activities for 
further research. 
I wish to thank you in advance for your cooperation and prompt 
attention to this matter. Please forward all materials to me at 
the following address. 
Sincerely yours, 
Dept. of Agr. Engr. 
212 Davidson Hal 1 
Iowa State University 
Ames, IA 50011 
JWH/dmf 
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îoWfl •StfltC UuiVCrSltlJ of Science and Technolo Ames, lowa 50011 
April 19, 1978 
Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
We are seeking your advice and help. Traditionally, vocational agricul­
ture teachers have been hired on an extended contract basis. Recently, 
extended contracts and summer program activities have been questioned. 
Whether these questions are the result of accountability, tight budgets, 
teacher contract negotiations, or a combination, we are not certain. 
We as professional educators, while in support of summer programs as an 
important part of vocational agriculture education, must face the situation 
realistically. It is the purpose of the attached questionnaire to seek 
your opinion as to the importance of summer programs; also to determine the 
activities that contribute to an accountable and meaningful summer program. 
We are convinced that you as an administrator of a vocational agriculture 
program have opinions concerning summer programs and we think that your input 
will have a definite effect upon the profession and that answers to these 
issues will affect you. 
The enclosed questionnaire is being sent to you and 99 other superinten­
dents and 100 vocational agriculture teachers. Your response will be held 
in strict confidence and all information will be grouped for analysis. The 
information that you provide will help us to describe more accurately the 
duties and responsibilities of vocational agriculture teachers during the 
summer months. 
Would you please take 20 minutes of your time to complete the question­
naire; fold it so that the address and postage are showing, staple or tape 
it closed and mail it to us. 
Your help is greatly appreciated. 
Rudolph E. Engstrom 
Respectfully yours. 
David L. Williams  
Professor, Ag.Ed. Dept. President, IVATA Project Director 
JWH/dmf 
Enclosure  
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Iowa State UmVersi't^  of Science and Technology 
M 
II Ames, Iowa 50011 
May 5 ,  1978 
Department of Agricullural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
Several weeks ago, we submitted to you and 99 other superinten­
dents and 100 vocational agriculture teachers a questionnaire seeking 
your response concerning activities related to summer programs of 
vocational agriculture. I am happy to report to you that, we have 
received responses from 54 superintendents and 45 ag. teachers. As 
yet, we have not received your response. 
1 am aware of the many responsibilities that burden your daily 
routine and how activities of this nature add to this burden. 
We are sure that time just hasn't permitted you to respond. We 
are certain that your response will contribute to the results of the 
study and will be important to the vocational agriculture program in 
the future. Please take a few minutes and complete the questionnaire 
and return it in the mail. 
We thank you for your help and patience. 
Respectfully yours, ^ 
David L. William"; Rudoloh E. Enosfrnm / .lame^ W. Hilton iams p g t o Ja s V I .   I
Professor, Ag.Ed. Dept. President, IVATA Project Director 
JWH/dmf 
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loWU Stfltc OniVErSltlj of science and Technolo Ames, Iowa 50011 
April 19, 1978 
Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
We are seeking your advice and help. Traditionally, vocational agricul­
ture teachers have been hired on an extended contract basis. Recently, 
extended contracts and summer program activities have been questioned. 
Whether these questions are the result of accountability, tight budgets, 
teacher contract negotiations, or a combination, we are not certain. 
We as professional educators, while in support of summer programs as an 
important part of vocational agriculture education, must face the situation 
realistically. It is the purpose of the attached questionnaire to seek your 
opinion as to the importance of summer programs; also to determine the 
activities that contribute to an accountable and meaningful summer program. 
We are convinced that you as a vocational agriculture teacher have opinions 
concerning summer programs and we think that your input will have a definite 
effect upon the profession and that answers to these issues will affect you. 
The enclosed questionnaire is being sent to you and 99 other teachers of 
vocational agriculture and 100 high school administrators. Your response will 
be held in strict confidence and all information will be grouped for analysis. 
The information that you provide will help us to describe more accurately 
the duties and responsibilities of vocational agriculture teachers during the 
summer months. 
Would you please take 20 minutes of your time to complete the question­
naire; fold it so that the address and postage are showing, staple or tape it 
closed and mail it to us. 
Your help is greatly appreciated. 
James W. Hi1 ton nqstrom 
Respectfully yours. 
David L. Williams 
Professor, Ag.Ed. Dept. 
Rudolph E. E g
President, IVATA Project Director 
JWH/dmf 
Enclosure  
loWfl StfltC LlmVCrSltlj of science and Technolo 
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Ames, Iowa 50011 
May 5, 1978 
Department of Agricultural Education 
223 Curtiss Hall 
Telephone 515-294-5872 
Several weeks ago, we submitted to you and 99 other vocational 
agriculture teachers and 100 superintendents, a questionnaire 
seeking your response concerning activities related to summer pro­
grams of vocational agriculture. I am happy to report to you that, 
we have received responses from 45 ag teachers and 54 superintendents. 
As yet, I have not received your response. 
I am aware of the many responsibilities that burden your daily 
routine and how activities of this nature add to this burden. 
We are sure that time just hasn't permitted you to respond. We 
are certain that your response will contribute to the results of the 
study and will be important to the vocational agriculture program in 
the future. Please take a few minutes and complete the questionnaire 
and return it in the mail. 
We thank you for your help and patience. 
David L. Williams Rudolph E. Engstrom 
Respectfully yours. 
James W. Hi 1 ton  
Professor, Ag.Ed. Dept. President, IVATA Project Director 
JWH/dmf 
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Key To Coding—Vocational Agriculture 
Summer Program Attitude Scale 
Card Number 1—Response Data 
80 Column International Business Machine Computer Card 
Column 
1-3 
4 
Variable Number Variable 
Identification Number 
Card Number 
Range of Values 
100-199 Teachers 
200-299 Superinten-
1_4 dents 
Departmental Administrative Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
5-6 
7-8 
9-10 
11-12 
13-14 
15-16 
17-18 
19-20 
21-22 
23-24 
25-26 
10 
11 
Schedule regular office 
hours to receive calls 
and complete office work. 
File weekly teacher acti­
vity reports with admini­
strators. 
Inventory and order in­
structional materials and 
supplies. 
Prepare newspaper articles 
and radio programs. 
Preview instructional mater­
ials. 
Study cumulative records of 
incoming students. 
Meet with school admini­
strators. 
Prepare a report on place­
ment and follow-up of vo­
cational agriculture 
graduates. 
Visit students entering 
vocational agriculture 
Meet with vocational agri­
culture advisory committee. 
Evaluate program 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
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Column Variable Number Variable Range of Values 
Instructional Improvement Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
27-28 12 Prepare teaching aids for 0-16 
classroom and laboratory 
use. 
29-30 13 Revise curriculum content. 0-16 
31-32 14 Revise lesson plans. 0-16 
33-34 15 Revise content for courses- 0-16 
Agriculture Organizations and Association Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
35-36 16 Participate in and/or con­
duct state fair activities. 0-16 
37-38 17 Attend agricultural field 0-16 
days and conferences. 
39-40 18 Coordinate vocational agri- 0-16 
culture program activities 
with other organizations. 
41-42 19 Work with local and/or 0-16 
county fairs. 
43-44 20 Meet with community service 0-16 
groups. 
45-46 21 Visit community establish- 0-16 
ments to become aware of 
labor and market trends. 
47-48 22 Serve as a placement office 0-16 
for agriculture employment 
in the community. 
Supervised Occupational Experience (SOE) Program Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
49-50 23 Teach summer classes related 0-16 
to students SOE programs. 
51-52 24 Visit and evaluate student 0-16 
SOE programs. 
53-54 25 Provide individualized in- 0-16 
struction and supervision 
for students' SOE programs. 
]21-124 
Column Variable Number 
55-56 26 
57-58 27 
59-60 28 
61-62 29 
63-64 30 
65-66 31 
67-68 32 
FFA Activities 
As part of a vocational 
teacher should: 
69-70 33 
71-72 34 
73-74 35 
75-76 36 
77-78 37 
79-80 38 
Variable 
Assist students in 
planning for their 
SOE programs. 
Aid students in keeping 
accurate records of SOE 
programs. 
Supervise student proj­
ects in school green­
houses or on school land 
Contact employers of 
students for feedback on 
student and program needs. 
Develop training stations 
for SOE programs. 
Assist students in secur­
ing employment for SOE 
programs. 
Aid students in selecting 
livestock and crops for 
SOE programs. 
Work with FFA committees. 
Hold regular FFA meetings. 
Supervise preparation of 
FFA program of work. 
Supervise FFA recreational 
activities. 
Accompany chapter members 
to leadership camp. 
Assist with FFA leader­
ship camp. 
agriculture summer program, the 
Range of Values 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
0-16 
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Key To Coding—Vocational Agriculture 
Summer Program Attitude Scale 
Card Number 2—Response Data 
80 Column International Business Machine Computer Card 
Column Variable Number Variable Range of Values 
1-3 Identification Number 100-199 Teachers 
200-299 Superinten-
4 Card Number 1-4 dents 
FFA Activities (Con't) 
As part of a vocational agriculture summer program, the 
teacher should: 
5-6 39 Organize FFA tours. 0-16 
Resource Improvement Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
7-8 40 Repair instructional tools 0-16 
and equipment. 
9-10 41 Organize classroom and 
laboratory facilities 0-16 
11-12 42 Care for plants in school 
greenhouses. 
13-14 43 Supervise land laboratory 0-16 
or school farm. 
15-16 44 Repair and remodel voca- 0-16 
tional agriculture facili­
ties. 
17-18 45 Inventory and order new 0-16 
instructional materials and 
supplies. 
19-20 46 Clean vocational agriculture 0-16 
facilities. 
21-22 47 Inventory vocational agri- 0-16 
culture equipment. 
23-24 48 Plan safety program for 0-16 
vocational agriculture 
instruction. 
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Column Variable Number Variable Range of Values 
Te;iching Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
25-26 49 Conduct adult/young farmer 0-16 
classes. 
27-28 50 Teaching a modified agri- 0-16 
culture program for stu­
dents outside the vocational 
agriculture curriculum. 
29-30 51 Supervise demonstration plots 0-16 
involving new agriculture 
practices. 
31-32 52 Provide vocational guidance 0-16 
assistance to youth and 
adults. 
33-34 53 Instruct adults in the re- 0-16 
pair of equipment. 
35-36 54 Conduct supplemental classes 0-16 
for students of vocational 
agriculture. 
37-38 55 Supervise facilities for 0-16 
adults to repair equipment. 
39-40 56 Conduct a tractor safety 0-16 
program for 13 and 14 year 
old students. 
41-42 57 Make instructional visits 0-16 
to adult/young farmers. 
43-44 58 Visit homes and meet with 0-16 
parents of incoming students. 
Professional Growth Activities 
As part of a vocational agriculture summer program, the 
teacher should: 
45-46 59 Attend professional educa- 0-16 
tion inservice workshops. 
47-48 60 Up-grade teaching certifi- 0-16 
cates. 
49-50 61 Attend state and regional 0-16 
professional meetings. 
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Column Variable Number Variable Range of Values 
51-52 62 Visit other programs. 0-16 
53-54 63 Gain experience working 0-16 
in agriculture related 
fields. 
55-56 64 Attend inservice workshops 0-16 
or credit courses on techni­
cal agriculture subject 
matter. 
DIRECTIONS: Vocational agriculture instructors employed 
on a 12 month basis have approximately 65 days of extended 
service during the summer months. Allowing for a two week 
vacation period (10 days), please alot the remaining 55 days 
into the eight following areas using the column to the left. 
57-58 65 Departmental Administra- 1-15 
tive Activities 
59-60 66 Instructional Improve- 0-35 
ment Activities 
61-62 67 Agriculture Organizations 0-13 
and Association Activities 
63-64 68 Supervised Occupational 0-41 
Experience (SOE) Program 
Activities 
65-66 69 FFA Activities 0-30 
67-68 70 Resource Improvement 0-17 
Activities 
69-70 71 Teaching Activities 0-23 
71-72 72 Professional Growth 0-15 
Activities 
73-80 
128 
Key To Coding—Vocational Agriculture 
Summer Program Activities Scale 
Card Number 3—Demographic Information—Teachers 
80 Column International Business Machine Computer Card 
Column 
1-3 
4 
5 
7-8 
9-10 
11 
12-13 
14-16 
17-19 
20-21 
22-23 
Variable Number 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
Range of Values 
100-199 Teachers 
1-4 
1-4 
Variable 
Identification Number 
Card Number 
Highest level of education 
1 - B.S. 
2 - B.S. & 30 or more 
quarter hours 
3 - M.S. 
4 - M.S. & 30 or more 
quarter hours 
Number of persons teaching 1-3 
in the vocational agricul­
ture department 
(1) one person 
(2) two persons 
(3) three persons 
(4) other please specify 
Number of years teaching 2-31 Years 
vocational agriculture 
Number of years in present 1-31 Years 
position 
Summer Contract Salary 
Formula 
Number of students receiving 0-90 
Iowa Farmer Degree over the 
last five years 
Number of students enrolled 20-490 
in vocational agriculture 
classes 
Number of young/adult 0-520 
farmers participating in 
programs or classes you 
conducted 
Number of classes of voca- 1-9 
tional agriculture taught 
Number of non-vocational 0-5 
agriculture classes taught 
Column Variable Number 
24-25 83 
26 84 
129 
Variable 
Number of hours per 
week devoted to voca­
tional agriculture 
summer program activi­
ties last summer. 
Average number of SOE 
visits per student per 
year. 
Range of Values 
0-80 
0-9 
27-80 Blank 
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Key To Coding—Vocational Agriculture 
Summer Program Attitude Scale 
Card Number 4—Demographic Information 
Superintendents 
80 Column International Business Machine Computer Card 
Column Variable Number Variable Range of Values 
1-3 
4 
5-26 
27 
28-29 
30-31 
32-35 
36-37 
38 
39-40 
41 
85 
86 
87 
88 
89 
90 
91 
92 
42-43 93 
Identification Number 
Card Number 
Blank 
Highest level of Educa­
tion. 
1. B.S. 
2. B.S. + 30 or more 
quarter hours 
3. M.S. 
4. M.S. + 30 or more 
quarter hours 
5. other 
Number of years in 
present position. 
Number of years 
administering a voca­
tional agriculture 
program. 
Number of students 
enrolled in the high 
school. 
Number of visits with 
vocational agriculture 
instructors during 
summer months. 
Have you ever accompanied 
the vocational agriculture 
instructor on a SOE visit? 
1-yes 0-no 
If yes how often? 
Have you ever partici­
pated in any other sum­
mer activity conducted 
by the vocational agri­
culture instructor? 
1-yes 0-no 
If yes how many? 
200-299 Superin-
. , tendents 
1-4 
3-5 
1-28 
1-38 
90-7023 
0-92 
0-1 
0-5 
0-1 
0-21 
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Column Variable Number Variable Range of Values 
44 94 Do you require a regular 0-1 
report concerning the vo­
cational agriculture 
teachers summer activities? 
1-yes 0-no 
45-46 95 If yes how often? 0-5 
0-None 1-Weekly 
2-Moiithly 3-Summer 
4-Annually 5-Bi-Monthly 
47 96 Summer Contract Salary 
Formula 
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APPENDIX D 
A summary of the summer program activities ranked according to means 
for the total sample, teachers and superintendent groups. 
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Total 
Sample 
Summer Program 
Activity 
Rank 
Teachers 
Superin­
tendents 
Significance 
Level 
1 Visit students entering 
vocational agriculture. 
2 Visit homes and meet with 
parents of incoming 
students. 
3 Evaluate program. 
4 Work with local and(or) 
county fairs. 
5 Supervise preparation of 
FFA program of work. 
6 Hold regular FFA meetings. 
7 Work with FFA committees. 
8 Attend professional 
education inservice 
workshops. 
9 Meet with vocational 
agriculture advisory 
committee. 
10.5 Visit and evaluate 
student SOE programs. 
10.5 Assist students in 
planning for their 
SOE programs. 
12 Aid students in selecting 
livestock and crops for 
SOE programs. 
13 Accompany chapter members 
to leadership camp. 
1 
17 
10 
3.5 
20 
29 
13 
15 
15 
19 
13 
28 
25 
32 
11 
33 
10 
** 
*i< 
** 
15 
^Significant at the .05 level. 
^^Significant at the .01 level. 
14 
15 
16 
17 
18 
19 
20 
21  
22 
23 
24 
25 
26 
27 
14 
Summer Program 
Activity 
Rank 
Teachers 
Superin­
tendents 
Attend agricultural field 
days and conferences. 
Attend state and regional 
professional meetings. 
Provide individualized 
instruction and supervision 
for students' SOE programs. 
Aid students in keeping 
accurate records of SOE 
programs. 
Meet with school 
administrators. 
24 
1 2  
22 
26 
37 
19 
20 
12 
39.5 
Preview instructional 
materials. 37 39 
Contact employers of 
students for feedback on 
student and program needs. 
Supervise land laboratory 
or school farm. 
31.5 
34.5 17 
Assist with FFA leadership 
camp. 19 
Make instructional visits 
to adult/young farmers. 14 
Inventory vocational 
agriculture equipment. 31.5 
Inventory and order new 
instructional materials 
and supplies. 35 
Supervise FFA recreational 
activities. 18 
31 
26 
22.5 
36 
Organize classroom and 
laboratory facilities. 25.5 27 
ToUî 
S ami 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
1  3 5  
Summer Program Rank 
Activity Superin-
Teachers tendants 
Schedule regular office 
hours to receive calls and 
complete office work. 46 29 
Review curriculum content. 36 39.5 
Plan safety program for 
vocational agriculture 
instruction. 23 22 
Participate in and(or) 
conduct state fair 
activities. 39 39 
Develop training stations 
for SOE programs. 31 2.5 
Coordinate vocational 
agriculture program 
activities with other 
organizations. 44 42 
Revise content of courses. 42 45 
Visit community establish­
ments to become aware of 
labor and market trends. 45 46 
Assist students in securing 
employment for SOE programs. 16 2.5 
Attend inservice workshops 
or credit courses on 
technical agriculture 
subject matter. 11 53 
Supervise student projects 
in school greenhouses or 
on school land. 38 2 
Prepare teaching aids for 
classroom and laboratory use. 43 49.5 
Meet with community service 
groups. 25.5 49 
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Total 
Sample 
Summer Program 
Activity 
Rank 
Teachers 
Superin­
tendents 
Significance 
Level 
41 Supervise demonstration 
plots involving new 
agriculture practices. 29 22.5 
42 Prepare a report on 
placement and follow-up 
of vocational agriculture 
graduates. 53 35 ** 
43 Repair instructional 
tools and equipment. 48 31 -
44 Visits other programs. 3.5 54 * 
45 Revise lesson plans. 25 34 
46 Upgrade teaching certifi­
cate. 21 56 * 
47 Provide vocational guidance 
assistance to youth and 
adults. 47 65 -
48 Study cumulative records 
of incoming students. 58 39 ** 
49 Prepare newspaper articles 
and radio programs. 51 49.5 -
50 Organize FFA tours. 39.5 21 
51 File weekly teacher 
activity reports with 
administrators. 54 17 -
52 Care for plants in 
school greenhouses. 50 62 
53 Conduct a tractor safety 
program for 13 and 14-
year old students. 57 47 -
54 Conduct adult/young 
farmer classes. 55 58 -
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Total Summer Program Rank Significance 
Sample Activity Superin- Level 
Teachers tendents 
55 Repair and remodel 
vocational agriculture 
facilities. 35 22.5 
56 Gain experience working 
in agriculture-related 
fields. 34 60 
57 Clean vocational 
agriculture facilities. 7 59 
58 Instruct adults in the 
repair of equipment. 49 46 
59 Conduct supplemental 
classes for students of 
vocational agriculture. 60 56 
60 Teach summer classes 
related to students SOE 
programs. 57 52 
61 Serve as a placement 
office for agriculture 
employment in the 
community. 51 63 
62 Supervise facilities for 
adults to repair equipment. 63 55 
63 Teaching a modified 
agriculture program for 
students outside the 
vocational agriculture 
curriculum. 61 61 
